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Included in this presentatlon is a descrlptlon of a .

information about transportation, housing, health services, extra
curricalar activities, and other data. A telephone network is ««
described which operates around the clotk to give students dtcess to
a wide variety of toplcs including curriculum requlrements and legal
Services. Other services offered include: Staff dlrectony, a learning ,

upperclassmen, a dial service to someoné .from the Dean's office, and,
a campus assistance center. These campus services attempt to respond

Y
N

A
Tt LA

B\

.
IR
Gy bt

-
A4

R Sy
ol o e e o oo ook ok e ek ok
Documents acquired by EB@C‘E&Q&ude many 1nfo;~a1funpnbliShe& * .,
materials not avallable‘f&am{otﬁ Eﬁgm s.JEg_Clgﬁ3es every effort *
to obtaip the bést’ copyxavall'ble.ua@#éﬁth@ ,xems\of me irginal * ° .
.reproduc;b;litx ar oftéﬁ”‘ fics un?@fed,a d‘ﬁhas‘ J‘ta ths quality.
of,the microfiche and _hardéady. rep:odﬁttmohs ERTCHY be’avalﬁable
via_tlie ERIC Document Reproduetmoﬁ Segmlce (EDij:eﬁw gﬁ}s,nongﬁ .
ﬁrespons1b1e for the‘qﬁailty of i&e'ortglnal dogiment. égr6a3&€}§ns. e
% ‘supplied by EDRS age the best “¥haf cdn be, B g fr‘mgth§§ormgln§l o
***********#x*****a**y******xi*gx************ii**i wy***éﬁi*ix********ﬁ AN
. . { ‘7 ' - 4 W « “-“ a0

N S 2. . e
LY {1‘4'4‘ ‘. [ %




ic
ion

el

=l

mi

=l

, ol

I .. y Ol
TETEY Y i
\ ,“n_ .

=1

el

. Al

¢ t
ison’

ocia

on, March, 1975f

X1v [Abadem

Mad

f the..

Il

AmericanACollége Personnel Ass

“ Anfiual Convent

isconsin--

3
ission
trators
i

3= o)
y ofW

Boswo
it

inis

-
Py

H

|
=zl
5]}
Al
o)
2
wl|

vers

L=
e
e

—~ -
X
nix

el
“Tewis

1rs

pared for Comm
Adm

-
—
-

.

Pre
.Affa
The Un

NATIONAL INSTITUTE OF
‘OR POLICY
.

EDUCATION, BOSITION.

EOUCATION
THIS OOCUMENT HAS BEEN - REPRO
ATING IT POINTS OF MIEW OR OPINIONS
STATED DO NOT NECESSARILY,REPRE

/

SENT OFFICIAL

al

=i

<l
\

U.S OEPARTMENT OF HEALTH,
EOUCATION & WELFARE.
N"ATIONAL!NSTITUIEOF

DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN

?

o .u/. ./f,.

wf \

3

“ *
3
J‘A

- ) K

v : i - A . k ; M \.Vh( "%, R by . ’

_“ ' V ) X ' e . R ey ,,:. 44.......:,..&?/ i énw@..;ft

- - WAL

o e N M .ﬁa, % et 3, (-

! : . ”mgx .sm....w? U..J.u:y OO JJ RS

, : : R

4 . . A ) ca....,p;ii ‘ v éw.«r/xﬂ}y‘i.uv:f!”:, ﬂﬁm ) ;:.
.N : ) r xf...«t.....s_. £ ..57.3 e A duu\rﬁ A= ,.r

7 .3..! w ale

E ,%,..u,%.f?.m,,w.&ﬁ NS 7&#@?.,#.,.




* ! .
* - . . ;
* Jable _9_§_ Contents . / / )
) . , - co . ’ zr“"”/ ‘.*’ / ‘ \: s
. Dpn'"t Bldme the Clerk . | / Y (O Page 2 "’J'.
,” ~*Advisors and ,Counselors: Generalist's,;and Séecialists P‘agfe 4"
‘The ‘Living Catalogue . ' ‘-,».‘ 1 | " / Page 6.
T ‘j - DIAL: Learning to Listen . N - ','j ' Page 7
- ’ ITBI:l.p-dated Ccurse- In-fo/rmation:. ,.I'rpé' *Nf%’?,{t /S/’tTap E ..i' ’ , '“' \ _Pa'ée- 14
| What is & Eaculty, Anyway? , [ /'7 RS o Page 16
. ! A Freshman\_is Special . - N ‘-"3_ : | ) ‘ ° ) l’age 18
' Dear Engineering Freshman ' ; Page 19
* Servicefs for Entering Engineers Page 20
l’erson—to-'Person _.}' T | / .‘,’ . -Page 21
Counselling\A Friend o ‘Page 21
o ‘
7Learning Skills " k "‘ _ ,: . Page 24
* The . Test Anxiety, and Mathema 1c‘s An;ci/ t/ér Programs Page 25
‘ Student & Faculty Development :: ‘ ’ Page 28
_ College Initiative in Teacher Impro ement : . Page. 29: ’
_ Guidelines ' . ,/};;" DO T | . " Page 31,
| Faculbj; Advising Servi'ce o Dl o —§. .Page 32
’ Dial—A—Dean ooy ’:’;’ . '.f' ' .‘_ o 1 - 'I”’age. 35
.:\ i Special Serv1ces. ,’Tne: i{onors Program, . o | . ‘Page 36
o Special Departmental kdvis,ors . .9. " L S ot Pa'ge{l»Z
4 i v Handbook. f.or English Magors . . ' Pa.g-e‘45_
.’: : i Services Available to English MaJors A | . . ) N o !.'» ‘. "' Page 46 ‘
','. :&"i- . lC‘a’reer Advising and l’lacement : ‘ : A ‘ i _P:ge 4%_}_
. .Programs,‘ Curricula, and Courses for Students : " : Page 5.:5 .
-, with Particular Intdrests - ) L
A : . : A - -
. L s, o ©Es

« o L e ¥ - ST T R O .




24
R

o
¥

N

H
* .

- . ¢ . ¢ N -

. Science,- Society & the Individual ' : . s Page 55
Pre-Medicine At the University of Wisconsin--Madison . Page 56
~ Q v . .

Faculty Friends ' . ; v ) -Page 39
"A Woman's House" ) ) Page 61
. 'University Seminar House" - L - : I Page. 63
"Deé&derata" o - d ’ Page 64
L > ! - ~ - had .
"Hi! This is Linda G." ) ‘ ' : ‘Page 65
. . ¢ _
The Campus Assistance Center ' " ' ﬁgﬁe 66
The Articulation Model . ) Pagé 68
Curri%ulum‘Liaison X -Page 69
'School/College»Cufricuth and,E@gu%ty iaison & : Page 70
LI : "
Choices: A Consumer Approach ' . Page 73
The '"Decenter': In Cogélusion . . Page 76
N < v
.os s
) - - N ]
r ’
T :f ’
el ' v
. “:‘ * "o.-' 11'
S

.

e v
!-;&D'

) w ) - .
;’:«3?‘:1:} - ‘o

-
.
.
.
ol
e
.
A
LN
I ¢




',;:; u Decentralization and Student Development:
What Is a '"Decenter” and How Noes It Work?

* Prepared for Commission XIV [Academlc Affairs Adm1n1strators] of the
American College Personnel Association. Annual Conventlon March,- 1975

- -, Y

- . Lewis A, Bosworth
The University of WlsconsaniMadlson
B _Ih the'milieu of a uniyersity.of some 36,000 students, there appears

to be a ¢ry for*personalization, attention, intervention, and infor-

s oo

*." . mation. Unltke _th& small, liberal arts college where it i's some-

tlmes said that studeﬁts receive maximum attentlon from a dedicdted

faQulty and staff who come ¢lose to outnumberlng ﬁhe students, the

N

’ large university is beset w1th the prleem of. efﬁﬁclency in the

delivery of services to students Computers and data processlng
systems are often seen by students as the surrogate faculty, since
it 1is through the mechanazatlon of the enterprlse that eff1c1ency is
dattalned. Human resolurces may be overlooked by students 1f it is
not obv1ous that somewhere i the reaches of acres of. campus there
» . are people--faculty and sta f--who are ava11ab1e We often say that

‘.«Z-

students mus t seek out assistance because of the blgness'of the in-.

7

st1tut1on In a narrow context this is perhaps not such a terrihie

Eroden

-

"

cop-out, Eor as We hasten to add; adults in our spciety must 1earn
t f

" how to find what they need. And the years of undergraduate educatlon

‘ 3
are said to be a time when students 1earn more from the” experlence

,

of "1ife than from textbooks and Lectures. Tth ;s a1so probably

more true .than not. . - ¢ :

KL

. . . - . v

1)

However, we do say that the un1ver51ty is a p1ace where teachers

é._l . and schplars are available to he1p students to develop faster and

4

generqﬂly be more successful in the progess. ‘It is not always ,lear

that we aré th1nk1ng of the learning process in the broad sense,_and ;
many of us see the undergraduate years as a means to an end rather .

v R
O ‘ a " ’ -7 -0 -t
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- be_ incumbént on us, as profesqlonals, to prOV1do_a map. We tend.,

~and rgady to continue or.conclude hi$'program without a hitch. -

: . . . - e 0 .
How ‘many timetables and recgistration ''maps" have we provided for

-”We'reha nation 6f,hice guys. “If the quality of serv1ce is poor,

.
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than an, endgin themselveb "Despite: the reasons for’ proVden($an /

-
A SN N e

cducation which may lead)only to personal(orowth or devcﬁlonmen«g,,/J
—— 1 1
or which may also lead to a part1cu1a1« caréer with very spoc1f1t T

AR

‘,.

curricula as the tra1n1ng, studcnts should--wo surcly agroo-—b§ >

e

',,.n-

- .-

LI 3 . ki
able to find their way through the four-year maze, and is 7hould ’

> L4

to think of that map- as two dlmen51ona1 that Js a.sct of very

-

speq1f1c, wr1tten semesterly sets of‘1nstructuons, easy to follow

N [

(although often written by comnuterlzed mlnds) wblch 1f read and

followed will find the.student exactly where he belongs: happy,.
[ o T

how many hundreds of thousands-of students over the past decade?

And how are these maps provided? Is ‘there an index, 'a cross-

referenceoxouide to the reading of maps° : By analogy to the

tourism trade, have weprov1dedthat 11tt1e house on the side of

[

the road where a pertly-uniformed, well: 1nformed spec1a119t on

the area tells our weary clients whether .their academlc hotels are

s
» )

full} or whether a part1cu1ar1y popular site.is blocked to trafflc

because of unexpected trade for-: such an early part of the season?

N,
1

Do our students, on thelr academlc tr1ps, get re- routed as. the
2

vacatloner s plans,are changed w1thout warn1ng9' ¢

.
4 ‘: . . .‘\ ‘ , ) ‘.“*
K - . Dhn*t Blamec the Clerk - e »
i ) — ) )

s 9

.

wé?acoept itﬁ”:[Meeoon, 19757 . Quch a comment is- the plight of many .

N o9 .
. L3 . . . . =

.a studentl ,In 1894, the Regents of’the,ﬂniversity_of‘Wis%onsin e

" °
: » . v
v . [ .

,made the followlno statement -”Whatevef may-be the limitations

.
T .o~ N

which trammol 1nQU1ry elséwhere, we.bclieve that the great state

¥ .

Uaners;ty of Wxs¢0n§1n‘should ever oucourage:that continua} and

.
.. ; se LT feee

. : S . : \g. .'» s ‘
P - v, !



fearless 51ft1ng and w1nnowlng by wh1ch alone the truth can be

- found.f. [Report of the Board of Regents, 1894] The Un1ver51ty "
.-u . still be11eves 1n£th1s rmportantgpremlse.~ However, it- 1s:not
aiways clear that students can sift and uinnOW'without asscrting -
thelr r1ghts to the kind of qua11ty of service wh1ch allows them to

know how to start. The Un1ver51ty of W1scon51n has taken steps in

. '

recent years to apply one fornula ‘of the bu51ness world to prov1de

services for students. In the bigness of our community, we. “have

. b . .
tried to pilot resources for,students wvith the caution, "Don't
Blame the Clerk!" A basic fact of organizational behavior is that
good customet [student] relations begin with good employee [staff]

relgtions. It is an inside out, top to bottop_situation that .
v . Q , .

originates with the big boss -and reflects itself down tHe organization

4

aﬂd-directly affects the organization's various'publics{..“

.[Mescon, 1975]. In the un1ver51ty, many people have asked v, of
ﬁ

what value is a great adverglslng campalgn when nobody is tra1ned

" to de11ver the service you've been led to expect°” [Mescon 1975]

\

2

N . N . y
. What is the value of an education“if'it does not include human

v'_ resources as we11 as other k1nds of serv%ces wh1ch stream11ne the

undergraduate years by virtue of total eff1c1ency° - Lo il
* [y @\
‘ Too many organlzatlons tend to empha51ze nonpeople )
. - related factors People like doing business with ' .
. .otheypeople. Advertising, physical facilities and
O conveniénce might provide the initial attraction,
“- " -but it won't keep.the customen coming back. Treating *

. ' . each staff member as.a separate and distinct enp&ty . - .

. whose contrlbutlons or-lack of c0ntr1but10ns won't get
. ) ~.Tost in the corporate shuffle could not only increase
C, s productivity, but 'might replace customex contempt PP 5.
© % with custemer commitment. ~.It's worth a 'try, and in 5™ -
~  the progess of trying-might; contribute to a nicer R
. existence for all. [The -logical.starting point is at | ot
+ -~ the top. That's where the buck stops and where. the
' action, shou1d begin. Don't blame ‘the clerk: .

N, '
- L ' 4

o - T T : < Ty [Mescon 10751',»."-5 .
EMC ] o (-..' | ) "3‘-’ ¢ - L R f,' . .“r
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Even so, much of what we have accowplished at the University of
~Nisconsin--Mddison has becn donc the other way around. In fact,

< . -

in the'follohing pages, it can be showh that many servjces

'

prd%ided [or students ﬁaVe not been the result of starting at &
*;_ * the top. an woﬁld deturaily‘aésume-Lto the -discredit of manv )
. students and junior staff members--that studchts are not: at tho' A
top, nor is the’ corps of etaff members who Aave synthe@:ved the \N//

whirlwind of activity on our campus into a nétwork/bf student

‘e L \

resources whlch carry the.message *included in thé student hand -

. . . . ' ' . N . .

book, The Wheat and the .Chaff: a guide to sifting and winncwing
— . - ,

- " through the campus: . .

.

1"’ F) -
* .The debut of The Wheat.and the Chaff, thec University . ‘ .
’ .- of Wisconsin--MadIson studcnt handhook for 1974- | o .
75,,in the 125th anniversary ycar of the fourding .
of the University, marks not so much a blazing of new
‘ trails as a rekindling of the®ewbers of UW handbooks.
. _of the past. Since beforo the turn of the century; the
s .University has had some form of hadbook to help : . .
: students—maneuver throuvh the complexities of college .
life. L . P

.

- ) . . ’ . .

The Wheat and the Chaff atterpts to anorpo?atc into

. N one source not only infeimation about major campus

- , “resources but also-material about community services,
which we feel might be of interest to students,

a ‘e - - . “
« . : < \

b ' We have arranged our material by subject arcas. At

the beglnnlng of cach chapter is a general, all- pulpoee
list of offices which. we fecl arc the major resources

- for information for that subject. . '

.+ To track down a spec1f1c fact, check the index.

The.Unlver51ty of Wlscon51n§-Madlson and city ‘of oL ,
- < Madison are full of dpportunities for those whd know::
. . about ‘them.. We hope The Wheat and the Chaff will givye
) y.ou some 1dea of the mamy Tesources avallablc to vou. —

, o . [Campus Aeqletancc ‘Center, 1974]

] . . . .
Pey v ot . LI . . . .
< % L. - N

%% . Advisors and Counsciors: Ueneralists and Specialists .
‘ . o T « o o “« .

. ’ . R » E o . - .
At the outset it would appear that_tthUnivgkeity of Wisconsin--

. , - F ’ : A o Lo
ERIC - * - % N S N
Arirrox: prova c P, . ." _‘,' . . . - : . .

B . . . . - N J




%Tthe‘pnoblem'of academic resources
. . »
\ for student development 1n a fairly standa&d’way The preparation

":\k Madison (UW--MSN) has “approac

ra

«of a handhook such as The Wheat and the Chaff, for example} ls not

entirely.unknown. on other campuses. However, it is‘the‘guts of

L]

the book that make. it special « Tts message is’simple,”but the

dellvery of "all of'that" is what we are about. To start, HW—-MSN

had to ask 1tself _some very ba51c questions. Not_unlikeﬁﬁhe business

analog, someone at the "top" did, inifact, have to ask what we

)
N . . ¢

have here and‘how it works. And, more importantly, what can we

.
.,

@

do for students tha't we're not doing? The answer comes up rather -

complimentdry. On this large campus with its nine.undergraduate

“ . - VAR

schools and colleges (Letters. & Science, Agrlcultural § Life

Sc1ences -Englneerlng, BUSIHGSS, Allied Health Profe551ons,

) ST, .
,.

f “Education, Family ResourQes & ConsumerLSckences,‘Nur51ng and
Pharmacy), centralization of human Tresources for‘student gevelopment
| . 1s‘nearly 1mp0551b1e to achleve, even if we wanted to ﬁgéging
. \ . -
- 1nto the 1nsldes of the Un1Ver51ty pnoved to be an ardhous ‘but
. &
' reWardlng endeavor. We found advisors and counselors, generallsts
AN s t X

and spec1allsts, and a support staff wh1ch exceeds the fma01nat10n,,

. ™ ' even on a large campus We found a faculty which 1is surprlslngly R
. [ n, . -, N - s
actlve and v1slble, and we found resources, for students whlch
”i ﬁ' A
e, though decentrallzed and necessarily parochlal in some cases, '

\‘\!' N
;' *

N

o fit ‘\together to make pOSSIble the total process of student ;
. e .

.

aby o . T AT s
fﬁgy to maklng decentralized resources work for student develop-

xéeems to be in. the kinds of persbns 1nvolved in the process--

"
5 o

'“:, martlcular Wlscon51ncharacter-~and.1n the specific

for which they are respon51ble. Each person active in

It 4 .

llves "of students has hls or her ownﬁrespon51b111ty,,,
. Y] 4,&;:
. C Joo o= o ‘

P . . .
m'w..:ﬁ‘ ‘e .
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yet can call upon the resources of others for a more comploto o ot

.

.« Tesponse to student needs Adv1sors arc distinct from,counéclors;

2

vt
ey £
R

O

ERIC

r
PR A v provided by ERic
»

. N

. s - - i . . >
generalists from specialists; and Support personnel are not always
< = .

~5 L ! ' ‘ .
in the bagéground,.but often in the forefront of student life.
i i c . = ot .
“% . . ‘-‘ Q»)
In the paragraphs whicnmfollow, we sharc with you some of the
‘\/ ’ * - ALY

. . . . N . NN
resources for student-development'which are interwoven in the
. . . T ’

» 3 .
UW--M5N total commitment to the academic needs of students.

PR The Living Catalogue I
~ © \ ®

X ;
All un1vers1t1es have a, fairly common set of’ catalotueq or

y

bulletins which describe the courses offered and thc rpquircments

for a particular major, program, OT degree. UW--MS@ s no ’

exception., However, the system OF getting information to stpdcnts

who 1ntend to enroll or who arc enrolled on’ our campus mloht be

JUstlflably named "The L1V1nq Catalogue” We start with a summer -

- ’ 3 i - l

of the schools and colleoes alono with an advising staff memhcr

Approximately eighty perccnt(SO%) of entering freshmen and Qransfen

studqnts "read” the’ bullet1ns throu gh the eyes and'-ears oﬁ{a -
(

hlohly diverse and competent group of academlc advisors, 1ﬁc]udlng

-': .

undergraduate students. tIndlvrdual attentlon is given to cath £

of over four thousand students durlng the- course of the, qummer

,\. T

I . 4

. .
orientation and adv1s1ng pnogram. Or1entat10n to,a new campus is,

.

y . ., . ) .
.. of course, not an' 1nnovat10n about whlch we can make grand claims.

Ihe adv1s1ng propram for new students, we feel is a uniquely"

i Y
-
~ - . ‘

complcte one. S%udents come‘1nto contactewith deanq faculty mcmbers,

.. g
" and“students. Interaction JS personal anxtetles lcsscncd \\nd

N ) : A
1 .
‘ 1nformatJon is as complete as 1t can be for startcrs Amazingly,
<t ,, Tt
by o,

students s G

L 5 !
T . . I

e . - . .

i . ~ 6~ ; ‘ .

0y

R At

#

Py

orientation ‘and. advising proqram where students "réad"  the bullctins

i
v

bt

'to remcmbcr thelr 'summcr adwisors”, and often-call /\'

’ 't .‘ - | , . .10 ‘ ‘ . ) * [y ‘.'.
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..on them personally when they return to campus for the start of
the new year. Every student leaves, the adv1s1nq experience with .

a set of courses to think about pr1or t@<2eglstration. We do not

-

advance régisterwbecause of planned flexibility for change and

the" decision-making prOcess whlch begins, generally, at this point

in the studelit's career at UW—-MGN ' R ~, ( ‘ ..
4 : ' ’ >

~

Al
The crunch comes, inevitably, when students arr1ve on campus.for

LT
,hot able to participate in the summer advising program,. almost all

7students need a551stance K/:EhemL1V1ng Catalogue'--a very complex

1

beast at thlS p01nt--goes 1nto act10n

. ’ -

v - . DIAL:= Learning.gg Listen L——-—_;_

One of-the ways which students have to get clgoser to their
. 5
1mmed1ate goaﬂ of selectlng courses;and preparing themselves

- for personal adV1ce lS to flnd out . how to 1ntegrate what theyﬂ
Z B iy

have flrmly “in mind W1th the. rea11ty of "not belng reallX sure“ K

e

: .

the beginning of the fall semester. Then;/as for studgnts who were. i
1

!

%

1

i

|

|

“into focus.

. L)
Pt

‘ DIW\ACCI:SS ,
J f“\”//
"Borrowing a page. from the}telephone qompany, the
% University of #isconsin Madison is encouraging students
to "let their fihgers do the walking." A new campus :
communication system known .as the Digital Information
‘ Access Line (DIAL) is disserinating tapcd information
- _ via .telephone, to students, staff, and, faculty in the
University Community.. This mnew system is hased on a
.Simple concept: of educational tecnnology known as d1al £
. access. Dial access allows remote access at will 'to A
: audid or visual material stored in a central location. S
PDTAL audic tapes are two-and-a-half to four-and-a-half ° . I
.mirfutes in- length and are recorded on cassettes. . + 7 -
Topics range from curriculum requ1rcmcnts, rcg1strat1on
- and record keeping procedures to health and legal

S
-
£
.
v e
4
-
»

: : : : e
¢ . , : SRR



-
-
L4
ot
e

% ..,«dv( . ©e [ AP . . .- - .
-3 B e . Y ’
> h

T,

.. ‘tadvice. Any of 200 spbjecﬁs can be hcard qﬁ?cn dav a

- week, 24 hours a day froms,any tclephone in the. Vaulson
community. - S A 2

o . i ; T

f The key to DIAL s thc telophcnc Telephones are - T

¢ plentiful, accessible, anc relatlvelv incxpensive. . '
, + They guaranteé the caller gnonymity, and tend to minimige

the anx1ety and forebod'ing often prompted by ‘institutional

. Ct setti iThere are a variety of tclephonc service models

By

¢ alrea y operatlng in campus communitics around the
country .On the Madison campus of the University of
s Wlscon51n DIAL's semiautomatetl system auqmehts the .
* Campus A551qtance Center (Nolting and ‘saffian 1972), .
a more personal 1nformat10n and rcferral center.
. Ce N
In the developmental stages, DIAL reclied hcavxly
4~ - the experience of medical modecls (Niles, 1969); but
set 4s its own particulaf goal easing the informatien
crisis for the undergraduate and graduate stuydent.
DIAL access is not new.to the college campu§%§ Wany
colleges and universities use diaj access imilaT
. remote switching devices as an adjunct to instruction. .
S In the typical instructional medel a student may go °
“ . to special study carrels or in some instances his
¥ . Tesidence hall phone and call up repeats of class
' . lectures, study notes, language-aids,.etc. 'DIAL is the
first relatively automatic system in the count¥y te
s offer procedural and general information mdaterial, -
: and incidentally health information, unrelated to.a *
N specific course or curriculum, via dial access to a
: student communlty , ‘ BT 3
The DIAL proqect was 1n1tiated by the College of *
\ : Letters and Science and the Divdisign of Student = - ®
L - Affairs at. the University of Wisconsin-Madison. The
' tape library is being developed by* the Campus Assistance
- Center, the Un1versﬁty s on-campus information and
' referral sérvice. Tapcs on health subjects -are-
 “contributed by the Dcpartmcnt of Postgraduate Medical
e E Educatlon ) - :

-

-

'
! .
£ - -

. THE TAPE LIBRARY oL
! A " The keys to good DIAL tapes.are concise, comple

. and well-written scriptss For the most part the

5. presentations consist of straight information--frec
j : ~ of ‘any subjective advice-giving. Each presgntation
T

-~

concludes with a referral to an advisor or a hedping, _
_agency. .Many of the topics originated with the- ..
Campus Assistance Center where they first appeared- .
as the subJectf of most’ frequently asked questions. - v,
. A . S
" . Proposed tochs are refernpd to student service offlccs,
.~ . deans' offices, &tc.,to see if they are intercsted in
.", “sponsoring a tape. The usual procédure is for.an _ .
e office staff member familiar with the material® to. draft '
! R a rough script.. The DIAL coordinator reviews and

N \‘l‘«;\ R . . A..._8_
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n.u Provia c . L L. . . .‘-r"A.
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i : ‘ -‘§", . et SRR B B MR
_ 'ed1ts the rough draﬁt, It«1s then rev1ewed bk thoé%hg& o
N ‘staff. who have responsibiijty for the sthect reazu T
oot ’ Health scripts are rev1ewe3 by a committee of - ML
N e phy51c1ans before being released to .the d1a1aa;cess N

.. J . system When a flnlSheg product is' agreed :upon’ it
R T, + - y-1s ready for record lng For qua11ty,reproductlon,

* _ " the actual ecordang .and techplcab preparatlonfof*-:~‘¥“i
7 Tcassettésgar made_by a professnongl'refordlng serv;cefz
. . the Unlver51ty 5 radlo.statlon A. *

. N ;
'. S .t - - ’-’ - .
\ . . o ey TR e
. ] . a . i S _zF
) . &

e

A

e THP DI’Al"SYsm\;

The term, '"Dial Accgss Systemfj _____
~cr1m1nate1y over thefyears~to Tefer to succeeding : .
. ' generations of remotely aperated sw1tch1n systems SRR T RE U PR
" - In fact, dial acc€ss is‘fiot “Hardwhreat= ‘ ; ‘
. . simply the remote acceéss concept}mentaoned earlier. NN

roT - In the wofld of educationzl technology, however, -
: F) . dia% -access requlres the uyse of "a computer -as the ?
- s accessing’ component plus multi-track playback ‘units.

T

. e Accordlng to one educat10na1 products Journal which.

researches and évaluates hardware, '"Most dial’access Tk§§~ N .
_ ‘ systems seem to exceed %100 :000* (EPIE Report #36, -
v s . : June 1971). Needless to say, the prospect of such
S an extravaghnce has frlghtened away'many potentlal
‘users. . \ .. . . . Tt

. ~ ¢

ThetUnlver51ty 0f<W1§C0nSln'-Mad150n by turning . - " N
- - its? backa‘ln this instance; on the computer dge and . \“
N .maklng gud1c1a1 uSe'of ex1st1ng'staff and facilities .
- . has,. developed a system which; has been working-quite .. o R
T, eff1c1en¢ly:éunce~Apr11 of L972 at a cost of con51derab1y -
“A5="h;fg" ‘‘less”than-$100,000. The progTam, as. a. matter of - oo
s v fact, was started W th a. library of . 32 “tapes and has | . " .
since expanded to-almgst 200 tapés on- ‘an initial- capltar -
.-~ . -and>operational 1nvestment of "less than §3,000, - LR

. "§~% qxelusave of staff, tzme.‘ o : % ..

3

P o - The key to thls Flnanc1a1 w12ardry 15 that the system oo <
: ... . is housed in’ the Univergity's telephoné éxchange.- One ¢ e
7o+ - . " ' of the operator'!s station&®‘includes. the’ “playback #3; T
o equipment. A call to the DIAL numbey diverts: 1n£
el T Unluex51ty calls to other Operators aIIOW1ng ‘the
I DIAL. opeyator: to place the requested tape on- thg
Y ; *back -unit without® interruption. The -tape, gasse .
L . . v then: played directly over the phone lines. The, 1iné is e
e disconnected automatically when ‘the tape ends. _Requests, o=
’ are’made by code number from an 1nventory—that‘1s i
. . distributed oni campus. <Use of .the Univer§ity qperators : c
. ‘ f“?ﬂ negates the negd for h1gh1y sophlstlcated and rexpensive . -
) R tomated sw1tcb1ng equ1pment. As a consequence only . :
1€ cost ‘of thg timegthe operator actually spends .« .. " o
. . puttlng a requested’tape o the system is charged back. . ‘
AP fto theé programé Currenxly, ‘three phone lines worklng _
. . ) *\1n sequenc‘oan hree playback units are in use. ;
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A script is hardly 11ke hearlng the rea1 thlng, but. 1ma01ne

. the lessening of - a.sth dent's anx1et10s and fears about what to
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This is Miss Carol Meyer, Adn1551ons Counselor-
the 'School of Businéss, We are pleased that you have_J
ialed this number to ‘learn about our freshman-sophorore
prebuslness program. ‘If you have a pencil handy, .
" you may wish-to jot down our office phone numbers” ) s
vhich we will give to you-so that you may come to sec - o
us or call us if you wish, after you listen to this . T T
short recording. Also; if-it-is helpful you can S
- redial this d1a1 tape.and’ listen a second time for, :
- phone numbers and room nunbers.

a,

Qur 'program is descrihed fully in our undergraduate : -
. . bulletin which you may pick up in Room 108 Commerce - .
- : Building if you are on campus. Or you.can call us .
£ at ,262-0471, that's 262-0471, so that we may -answer’ T
. ' questions and send you a bulletln Or,. you can write '
.. © - to us in the School of Businéss, UW-Madison, and we .
’ will -answer your .questions by mail. Youscan request.
.application materials by comlno in to see us,.ca111no ) X ~
us, or wr1t1ng ‘to us. «; : . .

- L0 19

Very br1ef1y .about. the* prebdslness courses--durlno
the freshmarn-sophomore years, prebusiness students
take-oné course in.each of ,the follow1ng areas:
« literature, speech wrltlng, science, computer .
,~sc1ence, 'statistics, and psychology. Also during .- ., -~ ~-=
the first‘two years, prebusiness students take o
several - cdurses in mathemati€¢s, ‘economics, accountlng,
. plus socJal studles humanities, and free electiview* R ' "
’ . subJects. ~There is no foreign language requlrement“"- h SRR
S : for the bUslness degree. . S ) Cea

-

ANV

&u.'_‘

How much magpematlcs is required. for the, buslness ] ‘b .
. degrée? Two® semesters of calculus or one semester of . . e
el calculus and Math- 107; prerequisite to these- mathe- . 4
" * .. mdaf¥cs courses- are Math 112 (Algebra) and Math 113 )

- (Trbgonometry)—~un1ess your mathematics placement .scores . ‘
p . exempt you from aloebra and trlgonometry :“i. . RS " a

B . .
L . -~

qée .
What grade p01nt'averaqe do’ you need to’ enter the A
.2 .~ 8chool of Business as-"a. junior? You need a 2.3 of.

~ better aVerage, if you have sémeéwhat 1dss than 2. i L . “

: you may “come to see us in Room 108 Commerce and .We - . .

: may be ‘able togadmit you on’ probatlgn if you havc o,
o .. S %%' T e T

a
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oo o s ?L flmprovement in. your’ 6phomore year--and if you
T ; 'vpgcompleted most of prebu51ness courses.
- ’ ' f; N . '1 y . .
b For;whaq kLnd of JObS"_ll the busimess degree program T
‘pre aref 2 3 } majors. which. wi31l prepare you .
M for accy g uarial science, finance and banking, -
" * " informgfions:Sy k: wna datd processing, management . \
L .  an i “3trat10n,,market1ng, sales, advert1s1ng or - .
- ffetaxlfng ubl c. utllltles or transportatlon o - .
quantltat #lySis, urban land "economics or real
' ‘ estate rlsk mﬁagement oL . 1nsurance-~or comb1nat10ns !
. , wlth agrlcul uge &ducation, enginéering, law or
: ) rconstructlon m1n1strat10n. e !
R é - ’—', LN M l‘a
» -slf ﬁeﬁ%wonl .llke to "know more about cred1ts, majors, :
R vand %the business: colirses which ‘you ‘take at the junior-
T séritor levels,s you may now Call DIAL tape number 531
: - fori;the busnness junior-senior program. Please drop -
oo by to see_us in Room 108 Commerce--if you will call
o us at 262-0471 for an appointment, we will have
mater1als and advice ready for you. Goodbyq‘for now.
e . . e - _' . ’ S
L L _p dated,Course Informatlon. The Next Step
; L Whlle the student 1s selectlng,hls or her.courses fpr the current
W E fﬁ (and 51m11ar ones) w1ll glve fhe“student access. to the r1ght- . ¢
# - M .g::g.« ‘... ] . = -
persons to contact,nand w1ll rnf m i ‘§$ef of the general
A "/ £y
nature of theicurr1CUlum, But speciﬁac counses avallable,
. pr1mar11y electlves, are 5 perennaél problem. The vast repertory Y
- . N 'D;"- .‘:&.‘ ::,:' :
of courses avallable to the student makes the de&islonlmaklng o .
process more dlﬁflcult than-rt°need be. . Peer op1n10n is good but v
- o L
not ent1rely sat‘%factory* ma;ntenance of departmental llbrar1es of
»;—» 1 :x‘:; - PR s :
.current cour%e _eScrlptlons helps. The College of Letters and Science -
o ¥ S : 4o, . L
L ‘facu%%y pollcy states that V...each 1nstructor should make avallable -y
. 2 k .
. ‘; 3 i
R "to the departmenﬁ offlce more 1nf0rmat10n about cdurses ‘than is. /i
-t 1. - . x
] s p;esently obtalnable 1n bulletln and Tlmetablesu aThls 1ncludes a
‘}f. _A ,’statement of the obJect1Ves of the course as/}é/l as the subJect
AT f“4matter. \ and Sc1enGe Bulleth,.1972] Th1s

. @ L F

& X
L ep?t . . .. /
i * .



system workg well for students who desire more information.: But
. . ‘ ‘\‘ : ' e
¥t is complicated by course advertisements .coming from all sectors
which are confusing; and can be overdone: .

.

- The UN--MSN is currently studying the implementation .of twa new
kinds of up-dated course information vehicles. Both are quite. in

keeping with closer contact with the faculty.members who actually

teach the courses, and both are resource, devices for students who /

e w e

-
~

are fshopping” for.professors with whonm they might eventually /

i,
2k,
.}: )

. . .
3 : . :

-

. develop an academic rapportg either in the. framework of a formal

course, otr outside.

. - .
Current judgment, based on the experlence of academic adv1sors,‘ e
B p— = .

-

student personnel, and other members of the academlc;serV1ces
) t “ ) A . N 'i:‘_ 3 ’\.
units consulted; and based bn a continuing review of the use.

~ ) ’ ’ . %, :
; . . N . . "i M
. and usefulness of etisting _campus publlcatlons suggests. that ;
1 - . .
. ° what underclassmen want and need to knhow about courses they are , .4,
H LY W
- considering-include~the-following3f'c o . F B,

.
”

a.” Real desc¢ription and "flavor" of a particular S

* ‘.course: "Real title', scope, objectives, sample’ T

o .. items from syllabus and read1ng list, professor s . s

T . personal teaching philosophy. ;o

. b. Teachlng methodology in a parthular course or
section: Lecture system, T.A.'s, exams, quizzes,
papers, extra credit, 1ndependent research or study,

e, -7 gradifig practices; . I CE ST
s PR Instructors 1nd1v1du_1«enthu51asm and.style coh -
w}thln the settlno aff 4 spec1f1c course; J:
T ' d; Personal proflles ‘of 1nd1v1dual professors ‘ 5
S full name, years of .teaching, researc 1nterests, '

« a

. —rog

2 T : . sInEormatloﬁ‘coﬂcann ; ;{ferent coursgs or sectlons,
: '“ of the same course \ithzﬁ ofie department Sy ,

f.. COmparlsons between s1m1lar courses rn dlffetent P -
departments,. - . s . ’ A
@ e - “15-. .. S |

< EMC. ’ . : 'I g'.’ . A , ;. » ' ., . . zd' g . e w—,';:.'__../_".""‘:é
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A

‘o

Ohe way ‘of meet1ng the needs descr1bed above would be a spcuaql

course offering" sectlon of Date11nesx an ex1st1ng pub11cat10n

»

ed1ted by students 1n the Offlce of News & Publicatiens of the

Iy

-

Un1vers1ty Departments would be asked to'submlt\cou1se 1nformat10n,
'1nc1ud1ng a11 or parts of the 1ist above, and those courses

whose prpfessors;w%sh to prepare such descriptions would be.

At

cross-referénted to an extended DIAL-system te include 4-5 minute
. A

-

[}

taped presentations by professors These taped presentatlons would .

>
2
be in the professor 5. own words, and would surely prOV1de more ¢

bases on which to make~%.3udgme twabout elective or other courses.

Th1s latter system of taped mon logUes by professors mlght be

XY
4

appropr1ate1y entitled, "The Living Catalogue'.

d

»

.
-

What is a Faculty, Anwway?t .

L]

Students talking with an academic advisor} peers, or reading

_through the large amount of'information about courses, programs,
degrees; efofjoften!wonder who or what faculty members are.

Where do they come from? What-areitheif interests?' What is their'

,- ‘x

experlence? And,

LY
what do they 1ook like? . We have already\mentloned the potent1a1
2 - .

of f1nd1ng out what faculty members sound like. «The students in

the Department of Blectr1ca1 and Computer Englneefﬁng have come.

-
l

¥ -
up w1th a new way of prov1d1ng st111 more 1nformat10n to fellow .

’_students. Its title is 1nnocuous and . b1and perhans, but the

1nformat10n contamned thereln is "Just what the student ordered"

The follow1ng 1s the t1t1e page and one example from the "Staff

) D1rector2 of the Department of Electrlcal and Computer Enﬂlncerlng
- [ Ty

ThlS D1rectory is. 1ntended pr1mar11y for the uSe and
convenlence of new students, visitors to the ColIoge,

or“anyone seeking information about the staff of the
Department of Electrlcal and Computer, Englnecrlnq

$ 216~ S2U

“

1‘
|
!
1
i



{ é .
Those who seek advice concernlng an, application of: gt
electrical energy may use the entries to determine Co
~ which staff member would be most knowledgeable
. ) concernlng the particilar appllcatlon

. . . b
° . &

. Photogr%phs were taken 1nforma11y by students of the S T
! introductory survey course, ECE 277. ' o
[\ I

.For informat@on on Department actiﬁities .address:

" Professor V1ncent R1deout Chalrman

Department of Electrical and Computer Englneerlng , -Q ‘
The University of’ Wisconsin ‘ . )
Madison, Wisconsin 53706 *

Andrew A. Frank ’

Assistant Professor R
r
e Office: 919 Engineering Research
Bulldlnq .
‘ Phone:” 263-1578 . ' -

2
A¥eas of Main Interest
Design of Energy Efficient Trans-
: portation Systems; .Biological
* X . ' Models; Computer Design

- l . . - R .
Engaged in Research for- . . - ’ e »
Sophlstlcated transportatlon systems, 1nclud1nq englne-tranqm1551oq~
-~ —rear axle combinations; energy management systems.. Design of hio~ = o
' logical models for man walking, including simulation of. 1nterconnected

dynamic systems and selection of control systens.

) ’ computers for real tlme computatlon.. . e .
n > '» .

. " - - - P .
Teaching Fields: o

L, -
N ., N

Design of parallel'.

Conﬁrol systeins analyqls .and design. . o .
Analog and hybrid comoutlng. . ) :

/. . . Representative Pro:ects- . i
: Urban vehicle design. L. ) e
Design of parallel dtgltal inteqgrators. .

. <
P . . N

ArSlmulatdr for the agsessment of fuel economy-and emigsions in: i»
_—_ " automobiles.

~
~

- -
t .
. -t
“ .

. . — § , . ‘ )
Awards- coLe )

' 'éu.

{ + * 1 7. Fulbright felloW to Yugoslav1a, 1967. v - ey .
. . ‘ L Teéter Teaching Award, 1973, ] L a . . RPN T
L ‘\Urban vehicle design awards; 1972. - N |

. TR
N . ) ,L'—n{.m »
) . bt .o . o . N .
N . o n i, N . . ) I B . .
* . LS . . . - 2.
CEE N A,ReferenceS' R

Listed in IEPP 'ShE,. ASEE - rosters. A ' . L. L
,‘fzi"‘ '_‘. -". . o . - . *
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’ ‘o , A Freshman-ls peclal _
v . e .*ﬂﬁﬁ% * > NI . Ceeow
e _ Although ve have already shown that all studen vant and need the -

. resources of human belﬁgs ds they work the1r way . throGOh thelr

J n

' educatton, freshmen are spec1al. The College of Rnglneerlng,‘. : ..

ir’ fact, thlﬂ%é they are so speC1al thatfthere 1s an offlce Just

r for. them. At f1rst glance, it might seem that a student would

L] ‘. -

.. -be put off by being told that there is’ an offloe" Just for him =

NS

[N

oo - .
ot her. After all, offices abound; ‘and they Ere fufl o£ pr1nted
L materials,- secretar1es, and more 1nstruct10ns on how to get

through the 1n1t1al stageSvof becomlng a étudent Butxé@flces .

are staffed thh people who care. Oné’ approach mh;éh seems to

< 3
g ' L
' work handsomely is to proV1de somethlno speclal for persons who'
.ate con51derea speclal The College of Engxneerlng s, Engineerlng .
Freshman Offlce is ansexample ‘of adV151ng where angﬁyhgn 1t counts. ,
)
o AN N
The fo&low1ng excerpts from, the brochure, Freshman Fatts«for ”' ’ »
"o ’ ‘ ﬁ/“—" —____
- Engineering:  a good way to, help pe le 1llustrates thlS spcclal
. . ) .o ° -
. . ° . approach: - ‘ . ( Voo g w v
- - . A 5 ' A . v, » * .
. . & > 0 r .
T T e J : -2 ’ )
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t . UNIVERSITY OF WI§CO SIN—-MADISON. . Engineering Freshman Office
. . A : Room 22, Building T-24
RS A Y ‘ ' 1527 University Avenue
. . '% RATHIRIS " Medlson, Wisconsin 53706
. : Y. .COLLEGE'QF: ENGINEERING ! . Telephone* 608/262-2473 -
X5 R : : :
[ A :.x:\%.s ' < . ’ ) °
: ) RS Lo 1974-75 . .
. (R - Lo . *
! L “‘\,:e.‘g ' W . $2 ‘\
e :
Dear Engfnﬁ ring- Freshman: . ' . , ,
N - .. - [ . , ' » s
' : - . A
X 4

The'staff of the.Engineering Freshman Office extedds & cordial welcome to
< you. We wanc,.'"'}?g_ur_ ,fr_'eshm'an year to be a successful and pleasant experience.

You cah help’méke it ‘so by using our office as your information and assistance

headquarters.+ - 4, : — ’

- a »
v . »

You will use' our services during registration, although we would be pleased to
help -even Pefore  then." Later you can come'to us for an analysis of your
. entrance and placement test scores, and for a discussion of *your academic
' progress. For those things requiring an adviser's or Dean's signature, such
"as adding or -d¥opping courses or withdrawing from. the Unjversity, our office
18 the proper-place to come. If you need help in developing good study habits,
- information relating your interests and abilities to ‘an appropriate academic
major or future vocation, or directions to other sources of assistance and
- %" information, we can help. If you are in‘°need of a .good listener, please come- -
to ug. We care about you. ' :

-

' oo . e .
>

" .+ You will be off to a'gdod start if you read and understand this booklet and
" thé& General Information bdlletin, If your questions are then still unanswered;
’ please contact us by letter or telephone. ,Help us to know you as a person by
‘ coming in .sometime just for a visit. Our office hours are 7:45 a.m. to 11:45
“ 8.W. and 12:45 p.m. to 4:30 p.m. Monday through Friday. Our office address

- and ‘telephone number aré in the letterhead above... .. ... |
T e A ) Sincerely, '
LT ; .- . Fred 0. Leidel’ . )
g ' - Associate Dean ' cr e

. o . Freshman ‘Adviser
. .staffr e 0 S

Orla Erickson, Administrative Secretary .
~+" Lois B. Greenfield, Associate Professor
#, Richard §. Hosmang Assistant to the Dean
R ‘Helen Jghnson, ‘Specialist. - S
" . Fred 0. Leidel, Associate Dean - .
Wilile J. Nunnery, Asgistant to the Dean

o . B ot 3
. Fep. * s .
s . s
A
Y - . .

. Lt . ! E - T .” —19-‘:
Q . ° o . Lo ) CE . . . -
EMC 1849 1974. 125 Years of Searching, Teaching, and Serving at the University:of Wisconsin-Madison
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1
L "lls en" to the DZAL tape recorded by the Assoc1ate Dean: §~
< A = /? . ] - SERVICES FOR FNTERIN€‘ENGINEERS -

the many ejyices of the Englneerlng Freshman Offlce

. There are t th1ncs unique about our o ffice. First,
} K . WE are,; ded1cated to the thought that college freshmen
' - are Very special ‘people, ‘with problems and a need to be
understood, much dlfferent from upperclass s‘tudents. :
Second, we beileVe that we can best serve freshmen with
a one- stop ‘office’ that they can come'to without an
app01ntment We.invite students to come to us for help
with any pioplem large or small, very general or highly '}
personal, and for.accurate information and sound advice.
- - v .

To accomplisH this requires a special staff of dean,

advisors, and secretaries. We think that our three

»$ecretaries are fr1endly and knowledgeable, and have )

2 way with students " Lo

- X ‘L

Ay

The dean handles the stost serious :problems. Englneerlng
deans “approve transfers into eng1neer1ng~£rom other
coPleges They also have the power ‘to make excepWEQ
to—engineering regulgtions, if those regulations work
unlntended injustice to the student. \
§

i

ost of us are adv1sors We not only keep informed
about en courses and currlcula and academic

regulations, but a of other colleces, as well -

as all of the many campus studént . services. For those |

) student questions‘'we cannot answer, our knowledge of the

i E ~~Un1"ers1ty enables us. to quickly find the answer, or get

. the student .to the person who can. We have a spec1a11st

-in the problems of students who transfer to engineering

-from other campuses of the Un1vers1ty System. o

f

v, .

All'of.us are’ good 11steners,’and can be helpful in manv\
ways. One of us is .an educatiomal psychologist. We
.help to arrange class and study schedule®%, and to i
. * develop good study habits., With the cooperatlon of Tau’
Beta Pi, an honorar néﬁheerlng fraterpgty, we make
free tutoring avallable to. thoSe eng1neg%?%§ freshmen that

.might ‘benefit. , ( A - o

s

* We are partlcularly cood at career advising, as you
might expect, since eng1neer1ng is occupationally .oriented.
Whether you are an engineering student .or 'a prospective °

3 .engineering student, we will help you, to find and reach
' “the best educatlonal and career goal for you, whether
or not it mlght be enplneerlng .

o ';; -.1f you. think that, the Maddson.campus is a large .and

- ‘ -*"“.,,1mpersonal place, then you.have pever'VLSlted the
o T T T e B S i

s P \E%& S /

“This. is Fred Lelde//sﬂeaklng I want' to tell yoy about -

4 Yl

at



r

: C. ‘ . :
Engineering Fréshman Qffice. ‘Ne nvite you to visit, | 2
.+ without appointment, any weekday, from 7:45 to 11:45 in : : p

__the mornlng,from 12:;30 to 4:30 in jthe afternoon. Our ° -
' address Jds- ther Eng1neer1ng Freshm Offlce, Room 22

Building T-24, 1527 UniversityjAvente, Madlson :

. o Wlscons nf—~531ﬂﬁ*430ur telephone(is 2@2-2473 That {
, 1s the énéaneerlng Freshman Officé,- Room 22, Building ) T
. T-24, 152 Un1verslty Avenue, Telephone 262-2473. ) : ;

Thank you Eor ca111ng

( +

semester's courses and taklnm a post semester’ break without finding

2 themselves in a carner, with "nowhere ‘to turn“. In fact the :

has 1ncreased in the past decéde. ?tudent ﬁ%yelopmentnpnpgrams
1&:\

T
at the Unlver51ty haye been 1n1t1ated to meet many of these

»needs. As mentloned bove, adv1sors maY‘ efer students to a S

;v

counsrelor whose functlonils to help’student

‘wlkh a. specific

- Y

{
.problem. Some |of these specific programs are descrlbed below -
,WM ( .
ling is not seen ‘as somethlng necez/arlly restr1cted

-
However ,. coun

W -

N o

to profess1ona11y tralned personnel 1h c11n1ca1 s tt1ngs. All of

~

us find ourselves in this role whenever a- friend may seek us, out

"to confide 1n us‘somethﬁng that is troubllng hlm or’ “her, or when.

a fr1end asks us for help 1nﬁ\\derstand1ng or solV1ng a personal

-

% >
.> * \? ‘.\ e b v

p#oblem. When a‘f,lend i ’the midg;e of -a crlsls, even a small

1

amount of 1nf1uence can create a 51gn1f1cgnt change.

1 . \K\A( ’ -

when n” thls-p051tlon

’he mosw 1mp6rtant thlng r; to s1mp1y

~ . RS-
-~ wiy

11sten to the other pens n. Gften whenysomeone comes to us w1th

« - \ Q’»s 01 ‘

{«« ';»4‘1 y .
LD e :

. Tie
21 b T
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N

L . . Y

- f - ) § e by
" a problem, the first thlng we want to do is try to solve it. . :n

9

o

Don't .be concerned at first with giving him or her a solutlon,
a *rather be concerned with making contact with tRe person. Uqually,

the first and Toremost‘thgng the person is looking for is some
. recognition that you can hear what hevpr she,is saying; that you&:
& are rea11y ‘there 115ten1ng to h1m or her Make contact with'
the persqn touch h1m or héra 1et the person know - that you hearg

tr . ‘q
‘and you are with h1m or her TGive that person your undivided

£

.attention. The person. needs to know that you are there hefore he
oue ‘"l_'for.she can begin to trust and open up to you. ' "

Try to avoid te111ng yonr initial response,to'a problem be that

- s
J

of:relatlng your own 51m11ar experiences with a similar'problem.':
14 ° \

N .

Perhapsﬂlater in the conVersatlon thls\mlght be useful “For

N . developlng trust and empathy to let the person know that, ”yeﬁ,

~—

. you ve been there too”? xt should nevér however, be,the firét
e g

L response to someone who has just opened ﬁ1m/herse1f up and -

\\ i

lt

described hlS or her feellngs to you He- dr she could care, less
at that point that you ever felt that way, or what;you ane\dld

: R oo . . . .
. in the same situation. By turning it back on yourselfﬂ‘you wind
L ' , L , . - N . .
up“getting your own.counseling,-and let him or her dry out.

. - . 2 .
- . . . . B 3

C

- ‘e

>

. Try to aV01d rushlng in with adv1ce eSpecially when it is not

-

.asked for. It does not help the person by 1mp051ng your own Vlews

and values on ‘him or her. There,is a dlfference between g1v1ng

R adV&ce and g1V1ng 1nformat10n. In “the 1atter, urge some course -

ki

\\ o£'action by presenting the o 1ous‘p0551b111t1es and 1ett1ng‘your

fir advxce offers somethlng to hold on to

-22- .
£ -
NS




’ » »‘.“_,, § e - — ' q‘\'{ .
N ' - ’ . * ," - ‘. v f ’ .
A, . N . e e
.. if he orx she feels a lossi of contrel. “Offer different perspectives R
. L0 LY k . T o
\ ..on;the.situation rather thah giving the right answers. If you
* . - ) - “ 3
—_——— - - : .. . —~

,; don't see any alternatives clearly, say so, and help your friemd =~ %

K find someone, else who can help. . - « [
A - . - -’ : LI . * e At di ¢ Te o N ‘
. . ' . R s . . Coes s . r bf\‘ ER Y l‘
.. Try to avoid judging what the person says to you, by, for example, s
. - telling the person some feeling is silly, 04 5ome“behayior;was
K ‘ovrolng ',, ) . A . . v .. . . - \ . ;r’ o "t:\-\ ‘s
N ] . Coe : . LN . S
- ° '.0 k] . ﬂ « ) ) ’ ) : ’ ! e
Trv ‘to create an atmosphere wheré it will be natiral to tahk about
s « " “ * I P
) problems.. The person may be 1n1t1a11y afrald to open up for fear
b
' of what .yqu will think, or what he/she says Will be regarded as’
o, ' i" ! LS
- slck, or fOOllSh. . e e 0 i ) R
o N n( <. ] i .' .y S . ) in .
3 Try'tb get,the.details of* the situationf Dften a»pérson's emotions . -
' are toogdramatlc, leadlng to a d1§%ort10n of the facts and feelingszr R
| .- of pessﬁmlsm and gloom. - ) '} . [ Ting
' , ‘_l ‘!‘A . LT - ¢ r‘:‘r‘fﬂ/ B
2 Finally;}help structure‘the alternatives and.formulate a plan of - .
. . i e &
‘action,., Offerlng warnth ha% ‘a const1tuted Value in itself, but ““‘
3 R 1 - i t . o
. LY} 13 ‘ & * N . a
’ :'1n somegcases .some type of he1p will be needed “For example, a: | 2
\person;who feels°lone1y, or that 11fe 1s g01ng 1n circles may Wffgi%
‘ . ' RS
. , -_dec;de«tohiog”_gg_ongg; g campus group, or seek therapeutlc help, e 3
o ‘ i TG géyx\% “ruans .
: T or careifor.the eIder}y Lady next door. . ¢ _J?*’f , ‘
4 ) . « - . ,\\ . . . '..g"wa’- r ‘-
To help anothér, one need not be totally free from probl s
51mp1y means that' for the t1me be1ng one can 1ose oneself in : “.f‘§§\
L > 7 ; S e
* . concern for another person. By llstenlng, carlng, and understahding —
» ( .. [ : 7“‘ e
;'3 1oL you can help upllft another person and help to understand and 1: *; PR
T ) . = ¥ ) i\gf R ; ;\
~resolve hls/her personal problems.,, e . ?..’;;h.
. » g N . . B A . & RN . ER M s N B ‘\‘; T
T - . - o ‘ S ‘ boooet
N These, then,. are some¢ guidelines for,the"perSOn”who'wYAts>to~he1pz - .
. e ’ ' i - - ,‘ LN « e : . ' a J + 7
A S S .o C ~ = “3‘ Cae C : é, g
- E lC - . . ” . e =23 N o -t e el
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/ The}ind1v1dual student, of course, is h1s or her first line of -
. £ 1 X .

A A

assﬁgyance in many instances. Being aware of the opportunltles |
forbhelp via the UW-—MSN Studcnt Developnent Programs is not scen, -

’ . ~. v

however, as the total responslballty of the student who nceds help. - . %
R :
é%‘ . f%fiit¥~memh§gs, academic advisors, and support personnel arc : L
v fi:::;~culr§nt vzbeing trained to-assist in the counseling process. TH ‘;u
/ ° { numbers of individual faculty members who are belng trained are- z )
: ‘ T& eas1ng each semester. We v1em»this as a very positive step }\ N
y

~.

-,\ : .
towards a total ﬁrogram of academ1c adv1s1ng and counseling wh1ch,, \k;ws‘

~

although decentrallzed y21$ closely 1ntegrated ‘with all other parts

v ofga student's 11fe. The members of our staff are particularly .i, .
& T
. “ \

proud’of this Program since thcre seems to bg more 1nteractlon\\1

~ - f's
-+ obsgryed previously.

Y ' .

’

~ s
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najor programs ava11ablc to students wh1ch relate tp?ac'
?J P g ;yi,é,.
e I

B ~ . ~

i~§‘\\\‘ .ed cticntpro ram.» . . ‘ :
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%\E\' \ é B N L Learning Skills SN

E}f"'l 1.7% What: is the Leaming Skills Program?

SRR I -

SR L % . _ %
. f\\\ N , ‘The prOgram provides insttuction in reading and study skills. Our . ;

B \\\ ) {L‘ students develop more efficient reading habits and specific strategies. . n .
RN TN ~ for organizing and retain'ing information. T . ; ) TS
Ce N Y ,C B , . . . .
ot - 24" Can study skills techniques be effectively applied to any subject area?

S AL C . .

n N~ ° K . - B
LT 1 Yes, The techniques are equally effective, for say, introductor}L b
Y > . -~ &églogy and advanced physics. Sinee this is so, tlasses may_contain ~
N é, both entering freshmen .and students working on advanced degrees. '

U A ,3«» What's ah esxample of“a study skill'? - . C o : P
‘ ST : : PR e
. You might learn to read t\o ansWer questions or '**o work math problems more, !

P

gquickly“ s - ) ‘_@t ‘-)() u‘:“)" . " / e .;
f . b a s A

\)‘ ..-\ ’ - v "vi't "‘,‘ " ¢ .,\.‘4
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ALl Segpre v DA NI S R T e
.{"}"i'f"‘ K -;‘:":';‘:’ 3ot AT TR Oy e/ o, o
o hat bx“i‘zp,;t g Skills ~Px;ogram ?cudy course 3 5
g ect-academ: - RS TR NG ; N =3 -
i 3 e EETON "5‘% s : "t%"ff' IR L

GG z AERIRY A SN S < b

1% e ‘ Eé. r elﬁtly‘:di’d st dy pf ur btudents! grade po,int average gains

5] ? o compa red "to those; of imilar studentfs who ‘had not taken opr course. s
{"f.gfi"'.f, ‘ ,// The e was{‘a signiﬁi‘::a t increase in our_ students‘ grade oint averages -

gy i - /" as "compared with thbse, of thd othe(ﬁ‘,,students. For” example, for ‘students .

..’i‘: S th‘ had done poorl}{ﬂacademical‘ly\ there was arn average GPA difference,

;"‘;“j‘; LI s Q.f ;’7,2 betwéen ourﬁ udents and- si,unla:r students who had not~ attended

,;\z R uouv classes., : b éfg‘ A5k E e A

TR A g L 2Ly : <4 -’(2;; Y . i -

b WA : giys L A AReT , @,

LI 5 ‘;,'Hov/ much time does tthi' ghourség_%éake? , " Y, s
’ . - . ( l 7 ':. L) 3 p ..'
s R 1 . } — :
3 4 } AT o .

ol ? ; ‘Classes meet twic our Weeks, -Each class session is fi;ty ,
LT e 7.7" minutes long. 'i N o ,

;‘:7’_ L I B .Does this cou;f'se re&?}iire much jwork outsi'de the classroom'( : ‘

::,.g Saze T:;'M"yl,: é./ ‘% i ;2 . ‘l 3 ,

X ; ; Now 4,1/ Y dﬁzework“" is in the form of suggestlons “on how to, ‘

- .read Aou ;chemistry text mov-e efficient,ly. Con
: /
. z /. Y T & §
D St ive } fead to buy any booke for the tourse? \
S . No. ”Ye ur own textbooks,, assigned read:Lx)g ma.ter 1ecture notes JREL T
- __are used for exercise_s. doné in class.. f_:. i el ";
- LS - s T » ,\.‘ Y

- T 8. 1Is study skills appropriate for stud"ents witl},GPA's &%“ :ﬁ}i"nmr}- N ;_1-' I3 --~-
R s B D e R
- - . Yes.  We may be; able to_give them some ‘hints on how to increase»'ﬁ”e‘ga'_s Sem, L

- . learning effiéiency -~ that is, how to keep doing well vhike red'uc:mg e

— *7 7 their studr time, | 1 - % N o "i'-TL:,,_:_—.,

v 9, - Should I take a study’ gkills course if I just want to improve my . "_lf-:; S
v L4 - .’:E.r," “

3 - reading speed and comprﬂhensiom . ) TS
L g TP
El . Yes. Reading efficiency techniques are an integral part of the e T
A » course, Although the amount of t\ime spent in class on speed reading - fige -
| N drills w vary, you wilI“Be taugﬁt techniques that can be done at kY 1}, .
; e ' home, Those who "buld like more,reading drills than are provided in o -
) - > f’:"\;
12 2. .. { ~class mayij‘.’ggfiixp for time in our self i structional reading lab, "{22:_,3,_;
SRS . : RIS k ! ‘ . B

is RS ‘;{ 10 ,Is theve agyorre ﬁor ‘Bg\\tudy sk }.s \is :Lnappropriate? .34
‘:‘:' ke '.‘: ) . ""‘J?‘ - L " o \\‘ ) \"u \" - : 43
327 AT ESpeR _.',./.r.

{?J. A You W‘?}ﬂ;,‘f‘?' vbe./ i‘nterested\ in &udy sl&lléif you ve finished school
;'%:',',}; L ,u-:;a__f‘xd ,a\ref;ﬁo,t_ ,plan*ﬁing to. go \3 fo,ig“\an advance\d degree. You will be V

2zl 7 able t‘z‘ worTk on reading, spee and’ eomprehen}ion in the reading lab,

,",};__ﬂé’.;;zf PR _*whioh :fll“be J\A _f~,\ "‘;é‘ R .

N N (

' ; '\ '\";\‘ k ﬁ.’" . N ’
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&5 Anxiety Programs -

_.‘u ] . L k] . -; g;;
unusua’ 1y amc1ou$ at. the px:pspect of taklno a, math S F
A e you startlng to squlrm*‘unnecessarlly because by
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; . N - : T, . .
o ‘exams will soon be upon you? If.so, you may’ want to Y
L r " consider two programs that arepavall ble at.the Student

AR . ‘Dewvelopment Programs.(Center. ' The prggrams deal with ) o
Y test taking and studylng mathematacs, two causgs of " ot T

' commonly felt student anxiety, and“are based on'a i - /

technique we call: desensitizatien therapy« Before 1 J
describe the programs,\let me share some~basic: ideas s T

_about anxaety, fears, and- desensltlzatlon therapy -0 g

..'

‘i

.o . .
- !.wjp:‘.I?;u, ., & ....‘..:

BN T ... \“

Fears ‘are 1earned 1ncIuﬁ1hg the fedr assoc1ated with.
a.taklng examlnatlons or doing mathematical probilems.

-In thése sltuatlons,ryour&anx1ety interferes with your,
-, L th1nk1ng and : many times will>affect performancd to

K the exten} thatiyou cannot,demonstrdte all you know '
memory blocklng ‘or careless mlstakes.\ The
¥, of course, .that you do poorly in the situation,
€ause you don't know thé material biit. bpcause 8f
, an inability to think clearly when you are anxious. In
\ ' addition, the anpxiety ‘that® you experience is a learned
S L response that has been associated with teSts or mathematics /
k. in the past, and is automatically experlenced by ) !
N . you éach time you enter a similar situation. /?

B
I AT
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e
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Qﬁ}; . >~ Systematic desensitization is a procedure that has been /
A%i. . . ... found to bé effective in helping people to’ﬁeal bette/,r§§ k
AR S . \;\wlth their anxiety-about specific situations,  The. ™ v%7ﬁ,+

3
A“\:Aﬁztﬁ\ approach involves two phases——tralnlng in aﬁmusc%eﬂ- o
e uﬂ.dxau.uxﬁt = - S~ .. /

.‘ﬁS;.~ training in the break1ng down or weaEenlng of the .
T :é;\ anxiety associated with test taking“3ituations. During -, /
I . ~sUthis second phase, after you have learned to make. you ‘l
TN ol bedy relax; you will be asked to visualize as clearly as -
;‘ . \p0551b1e a series of scenes dep1ct1ng tests or mathe at1q~1 @
G $:_51tuat10ns. Since you are relaxed, ygu will not bé¥ Fesm ﬁ
d o ﬁb\feellng & XlOUS or uptight, 1nstead you will feedwcalm
. fﬂgﬁ ] . feelings. will gradually become associted with test C
5 . r\\athematl\al situations, and are generallzed into , j o -
SN I 7 ac ai%&;assnoom situations.” In short, you will be AR
< ' learnmng‘to associate a new respomnse to the test taking -
. or matheﬁ&tlcal situation,-a relaxed and: COmfortabMe R
response fat w111\not perm1t h1gh levels of/anxtety to ...
. K be experi Qed . | q :

Y &
\\ -« ¢ >

The test anxgety pro@ram at the Student %evelopme t e ees
Programs offices consists of five sessions. Each |z’ =~ “F. xrT
sessi sts\approxrmately one and one-half hour =
total of}‘seven 3 eight hours. The programs; ag&X
dorfe in a group situatfion with six to ten other pgg
any meegt twice Weekly for two consecutlve weeks ‘—
. ~.during the third week.} The test anxiety "program |is.
i "~ most. approprlgte if you find yourself. feeling aniious- >
N e - -in ail- testin »shﬁuatlons, and nog. just in _.one ¢ ursé or_ . .
- subJect area:{~ ' .~i - 3 1 S "
. - ; ; | ,ﬁ .' ) P { z”,‘
T ; ) The mathematlcs anx1ety pr@gram helps. persons deal w1th !
. higﬂ levels o anx1ety assoc1ated with- smtuatlons tha [ S
. réquire numerical .manipilations, mathematical ‘jf'ﬁq:““w“ Ve
computatlons, and probiem*§olv1ng -This progra*,an ists .

\) R . -. ) ¥ \ R < ‘;?‘ ‘ J ) oy
o j . LT B 26— U.
Provid ic ot '/ ‘ . ' N . i‘{g“ “‘"“
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< of four sessions,-each session lasting appreximately- .. TR
-+ ., one and one-half hours.. Like "the test anxietyiprogrdm, RN !
-

|

|

|

|

2

A

<+~ "the mathematics anxiety program is conducted imggroups .
- s _ + of six to:.ten peoplé meeting once weekly for folit - 3, .- o

. - el Tl e RN N
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HERN N +¢. + Student,& Faculty Development \ -
~ ) ) N “ ) . 1
The Student Development Program is. perhaps a misnomer. After several semesters .
!

1
L

e L

l,‘ of plahning and implementation, the various programs involvingwcounselling inter-
. i . ) & . \ - ! .

views, learning, skills, educational and vocational information, groups, indimidual .

testlng, referral serv1ces, and consultatlon have caught on among mgmbers of the

i -

£\culty as well as the students. A large number of graduate students and Junlor
v .

-

faculty members dre tak1ng advaptage of the development programs: Ihis\ss partly .
o - ]

=~ explained by the tenuous job market in general, and in the self-examlnat;on of

...4.
RCVNE '} o ] .
persons assoc1ated wlth he field of educa%ion.whose lives may not yet have

. - - -
y L3

settled. The dual role of practltloner/cllent is also a good way to bring more

s ’ -
- -

_ 'faculty and staff into the counselllng program_for students. ’ o
- / T . . _-;“ . _'- . - '/" ' .

- Y i '/-’,
At present the Student Development Programs list as major contrlbutlons to B

adv1s1ng and deVelgpment the ‘use of real faculty members (professors) in the
N T I' St

‘ counselling process, the 1nd1v1dual teaching and evaluatlon skllls for personal

e .

f
—
s
’I
r

!

'
~ .

'gnd profeséi nal growth and ass1stance to academic departments and programs in

[ s
i
. A -

the establishment of criteria for‘admission to limited—enrollment programs.

-

‘

This latter service is of particular 1mportanfé where adm1ss7fns off1cers must.” .
[ i = D
make JU?t the r1ght cholce T

P
. . *;*‘a.-v:h‘ N
‘ 2 X . .

%”

5’% the program and the students to ensure a class of
g e

opt1mal motlvatlon and aptitude. Tests,.interviews and oth7r measures are dis-

» - - N

. - L h__._.-.&\v-

gussed-at length with any\academlc unit whic feeI§=Eﬁf'héed to re-assess its .’
- Q .

! .

3admissions eriteria.. = - - e 7 S

= . : : . , N \r‘é‘:g, g ST T R R K ™~ ’ .
) - 5 . A . t R ) . ; . A
g 3 - ; ..17 e ,

e P ;.. o -
/ The Studen De egopment Programs are currently in the proc ss of automatlng some .
I S , e : CAL e
[ = N 3 ; - -
. Qb,the anx1ety rograms mentloned abOVP to, prov1de maximum accessib l ty to_. " .
s R ' . ‘ = s
H . s
.o g students who could benefi ed approach to the1r needs, whatever
‘ 'f o ! g S S
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the area of concern. These au omated programs will supple‘ment the tapes 1nclude!

- s
»
-~

v
v

in the DIAL inventory on such subJects as decreasing ‘feelings of depres51on,

‘talking to a depressed friend, counselling a friend ‘how to gain;;ontrol of your

.-. . t
time, improving.your memory, etc. - g ‘

N N

College Initiative in Teacher Improvement -
e ) ’ . . i T '.."'j
. v . s
Before the availability of developmental counselling to assist professors and
. 34 e o

.

program evaluation, some schGols and ‘colleges had and still hdve major programs
o o ? + N
of their own. One of the most comprehensive examples of training and evaluation
‘e ,»”‘,” r‘ . .
¢ of academic advisors is the College of Agricultural & Life Sciences. 1In this

college, resident instruction is taken as a very serious part of the professors

activities,  The contents of the College's booklet Guidelines for Advisors 6%“ o
v o ,)‘.l" . . »
e .
Undergraduates will give an idea of ‘the scope of training foA fagglty adv1sors'
. * - / ¥ -
P coNTENTS . .|
e -, : . o e J
.. -INTRODUCTION - ST A oo
* ’ .. ’ ’ - . ’ ‘ ‘. . . ’I g
. 7 .. - HELP YOUR ADVISEES FIé You oo . e
e ". - .  UNDERGRADUATE ADVISEES CALEND,AR ‘ S \ [
£ N i
s SUGGESTIONS FOR COUNSELING’UNDERGRADUATE ADVISEES - /"
- ‘ : cz LT Why Students Need Help- [x - N
o How Advisors Can Help Student$ 3 . '\ N
’ 7 STAFF ASSIGNMENTS- OFFICE. OF RESIDE?\I»T' INSTRUCTION g ; .
N hadh . A . i",
o . HOW ADVISOR-ADVISEE ASSIGNMENTS’ARE MADE Tl - '
T ADVISOR'S SIGNATURE = 'WHEN" " - -
. . , ’ A )
: CURRENT ENTRANCE STATUS & TRANSFER ‘POLICY L p
Y - Tae » "[2 ]
ML e ENTRANCE AND PLAGEMENT ‘I‘ESTS IR ' : .
e * ﬁ%ﬁ :.f Cohtents of New Student: Profile & Counse Changes L T
LT L . .'f?i‘; New'Student Profile. C . -
ix ’ ‘Cx - . - . ' - ' Ve -
Lo . -, B y \
e . SUMMER.AD.VISING S s . ] L ‘.
; , e - - :
- »4:—-— /ih “Q *
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CTET ! ' T S
PASS~FAIL PRIVILEGE o .

§ .+ - .SPECIAL STUDENTS, GENERAL SPECIAE\S, 'STUDY LIST AUDIT' <

/
{ ,
REGISTRATION ' 7\
| : . ) . .
-+ © -ADD-DROP PROCEDURES - - o

1
i

GRADES AND GRADING' ' I ' \

. -

GRADING SYSTEM- CHANGES 65‘ e |

i

DEAN'S LIST : - ‘ \\

ACADEMIC STATUS , : ' ‘ ‘ PN

, .
'GEéDUAIIPN REQUIREMENTS (Academic Program) ‘ ’ k
'HONORS'PROGRAM  * - ¢
INTERNSHIP PROGRAM
STUDENT SERVIGES AND STUDY AIDS
STATISTICS (Gold Sheets) .. =, - SR

. Y '

In addition to the briefing material for advisors, the theme of this comprehen;ive
\

manual. is” really, "'Can Your Advisees Find You?" -

L4

-

L ¢ . ¢ . .
Advisors and professors in the Coliege of Agricultural & Life Sciences have a

‘erogram of orientation including one of the most comprehensive documents on campus,\

x

. an?up-to-date,Undergraduate Curriculum Guide, materials on financial aids for
- 4 - o =) = o L. i

students, faculty hriefiﬁg sessions oﬁ?évaluation and improvement in teachirng, g
i
workshops on the use of audio-visual equipment, includlng the opportunity to hear

T

and see lectures, and a particularly useful book Egepared by the Department of
&J».

Agricultural and EXtension Education entitled Constructing and Using Examinations

. for Evaluation of Teaching. The important‘%hlng to note in this particular college .

is that_the faculty took on its own initiative the responsibility_ofhguardlng‘

against the pitfallsﬁof advisor/advisee relationships, keeping up~to-date on all

-
we ¥
-

N . ‘;30‘,_' oy . %
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" college aﬁd univexsity réquirementé, and self-criticism in thetclassroom. The .

[N . r CI 4
N .

strength 6f this coYtege's approach, then, lies in pexsonalized advising;ia

¥
~
7/

D U S T ST

. . cohesive student body--which is, }h'fact, the result 6f.% "caring" faculty--and

, student (peer) tutoring programs.

‘e
]

Gliidelines L o0
¢ ' ’

. The largest college on the UW>—M§N caﬁpus is the Coilege gf Létterg & Science,

L . N . - » - -W_ -
with some 16,000 undergraduate students enrolled. If we bac% up to the time in
‘ ,%: . - ] ’ .

. ° a student's educational career at the University when he or she ‘is searching for

' \ -

I

N 3

some kind ®f academic identity, we will probably,find.a 1argé number of them

wan@éring through the pages of a'publicatipn called Guidelines. This bopklét,

aimed, at the student who is mulling over his "iiving catalogue" memory bank .

’

(from the Summer Advising Program) and at the new freshman or sophomore who has

. I
-

. not yet seen an advisor, is one of the "gbms" of campus_literatute. The best way 3

- ’ . - B , ‘ .
to explain this unique publication'ig to let it speak for itself, %hich is exactly

. - . -t e ! |
what it does... o ‘ X ] ‘ i |
. B . ) St ) el e . i
b ¢ v -« . j
_ - : S |
. . Start Reading Here... . S N |
“ One-hundred twenty-five years ago, 17 students assembled in Madison to begin Univér- i

sity preparatory studies. They were preparingsfor the.Classical Course which ' .

i required classes fn Greek, French, Latin, mathematics, history, physics, literature, . , b

ethics, chemistry, internaticnal law, and what was termed "Christian Eviderces" and -
Civil Polity. Then as now, you will be expected to take courses in a-foreign lan- . - .’

guage - not necessarily Greek!, physical and-bidlogical sciences, the humanities and
social studfes. - Instead. of a few courses from which to.choose, you will have in the

neighborhood of two-hundred and fifty. ) ] ] oL LT,

. "Where to bégin?,"- "How to begin?" ) "Which courses?" are questions,}nhich may be in ’
.. ) your mind. This booklet has-been prepared to provide you with some of the answers, . : .
- and to guide you in planning your academic course of study in the College of Letters .om N
and Science. - A . . . R i . o

) Moving into a, contemporary large multiversity is an exhilarating experience, ore, .

. . which, expects very-much of you and will _ch’allenge(&ou'iq countless ways. There is . . ) -
tween now and 125 years dg6_when those -first students met )
rters of the Madison Female Academy. S ’ . -0 -

‘ ! ) ‘ * A~ - ) .: . o : - -
This fall,- 4,200 new stud?ts are expected.-to enroll, one of whiev will be you. . < . . -

) indeed -a sharp contrast.2
. i for classes in rented q
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Most freshmen attend the summer orﬁentatlon program (SOAR) which.runs from June 3 300 T e :

through July 12. This is definitely to your advantage when enrolﬁfng for the first . - \ "

time, and you are urged to do sq if at all possible, If you missed coming oncyour 4o Tq | m—— .=

aSSIgned date, call ?608) 26243961 for possible re- assignment to another date. o Y Lu~ LT e
o e b -

.

Before coming to the orientatlon program, we expect ~you to have read at least the . -

first dozen pages of this booklet carefully. Furthery it is expected that edch.stu- . =~ = : L -
"dent will have read the description of courses which especially appeal to him or her. . L. 2
To be sure, the content is not written in the style of Hesse's Steppenwolf nor does N

it have the racy style of Playboy, but you should read and understand what is here: © .
for you. The options open to you are many, the restrictions few; and it is this . D . . %
situation which makes: it important that you are as familiar as possible with the
alternatives. Advisers are not llkely to sit you down and say, "you must take this. - .
and that." Options and cho)ces may be discussed, but you are expected to make the - . .
final +decjsion as “to which courses to take . <

-

P T " As you read make notes about courses, requirements or special points you- want ta

: ‘remember. Hhen you are ready, list the eight or ten courses which interest you most

on the sample registration form on the very last page. You should maké thi* kind - -
of basic preparation before coming to the SOAR program in the summer. If yog do not
come to SOAR, make .this preparation before coming ‘for registration in the fall . The .
choices are con51derable and you should be prepared to make them. e . "

[ e

~

. - y

& . . . . ).v
\\‘ | IMPORTANT NOTE . .

5" 1!‘ ¢
* . BRING GUIDELINES 1974 HITH YOU WHEN YOU COME TO THE CAMPUS FOR SUMMER ORIENTATION~, —
. AND AGATN TN THE FALL. IT IS MOST HELPFUL IN MAKING DECISIQNS AND PROVIDES USEFUL . g
ACADEMIC INFORMATION THROUGHOUT THE FRESHMAN YEAR. ’ . ) -

‘ ) . . * ' . b \ k
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L. - Paculty Advising Service 3 - R e
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; ) After the student in the College of Letters & Science has read Guldellnes from’

v
,"0 N K — { t ‘.

cover to cover-—or 1f he ot she is particularly adept at skimming...——the questlon "

..
' N “ £ o \
.

of advice may,‘still rémain., As we have suggested, people are.our \bes,t;“resourcgs.' .
' ‘ ’ ‘ ’ . T S N P ; ¢

. . -, ’ © sty e
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The Faculty Advising Service of the College

from where he or she is-- which is probabl/y

of Letters & Science takes a student,

. o 13 Lt
in the midst of wrestlfhg with the

. ——— ]
/ .
. . - . ~~
N fqllowing two f orms, . ) / P s
mts;«mﬁ’* . SR T e A -
- .._____‘__._\ ”» 4 el
b Cmp— e s N -
~ . N
r) " . b - -
N ‘Sample Student Registration Form
3 Yomtw ©F USE BALL POINT PEN AND PRESS HARO
STUDENTY NAME IERRENARNRRNENAREINY CLASSFATION
*"*T  ADVISER
’ STUDENT NUMBER [_[ LI_I H I_I l [ Hj OFFICE
A —_—
) HOME ADDRESS
. 5 STRLEY CT‘I‘\V STAYC b {4
. ; *TRIAL TENTATIVE STUDY LIST ¢
\ . ~ - .
: DEPARTMENT - ol COMMENTS
- ABREVIATION COURSE NUMBER & R
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M i during Regutration : T P B -
Wook decoiding 1o Amgnmenmt |, 1O R"‘“""“.-(SOAR’ Program 1 < HAR ADVISING DATE .t
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to where he or she wants to be, or'%hinks_he wants to be, or thinks he thinks

’ ~

2
.

He wants to be...,

%

' Your Adviser, Where to Get Help, Faculty Advising Service.

The Facult_‘.x Advising ‘Service / Professor G. John Tolch, Chairman / 307 South Hall

Students who are entering the University for the first time frequently need -advice
in selecting their courses. During .the summer you probably will participate in the
> summer orientation program which is planned to help you enter.the University easily
and with some confidence. But after the orientation program is over, vhere do you
get hélp? Who is your adviser? : .
. - .
In our College, freshmen,and sophomores are advised througho é each semester by
professors and a select group of student advisers, who togetfer make a team of
advisers.” Thishteam is called the Faculty Advising Service,/ FAS for short. Profes-
sors-who serve on the Faculty Advising Service come from ovgér 30 different depart-

. ments in the University, and as a result, it is easy for a fstudent to gét help with .
almost any academic problem he may encounter. You may see |the same adviser over and
over, or you may choose to see someone who is most qualified to deal with a particu-

- lar pgoblem. Your adyiser in FAS can give advice in regard| to meeting degree
requirements, planning for a professional career in educatibn, medicine, business,
or in helping you select a major course of study.

- . . . | N : .
To speak with aﬂ'adviéer, simply telephone the Faculty Advising Service; Z62-1849. or

- come: by 307 South Hall to make an appointment. When you talk to the receptionist,
try. to be specific about your needs so that she can guide’you-to the most appro- *

.priate person. The FAS office is open Menday through Friday, 8:30 to 12:15 and 1:00

" to"4:207 ‘- > . .

.
SEA. -

fStudents in the College of Letters and Science .are not reqﬁired to-see a'n\adviser;

. howkver, we urge students to come by for counsel and advice or just to get acquainted.
.- Freshmen, in"particular, should see an adviser at least once-a Semester .~ -

[}
3

Advanced student$ who have 'chosen a major shouTd report to the department for ° .
assignment to an adviser. . . .

.o - M . -3
.’0‘

Iy

'tF THE D;ES WERE QUARTERS
AND THE JIARTERS WERE DYMES.
HE WWLD HAVE NINETY CENTS
WORE THAN HE HAS NOW KA MANY
UES AND ERS 00E5 HE HAVE ")

»
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_. Tiere are actually two different ways to talk to a '"real dean" fo%‘advic§§

*.make an appointment. Others, however, need quick answers tokfaifly standard
. L d N . ’ 3

. get >, ..
P e o C 4 y o
v taf < 5, P\ - ‘j\\:’ . . )
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In spite of the comprehensiveness of the Faculty Advising Service, which sees

N
hundreds of underclassmen each semester, the majority of‘students with questions,

N
r

problems, or special needs” rely heavily on a unique system called "Dial—A—Dean .

~
.

This system.of student access to academic advising personnel is unique in the .
13

sense that it provides immediate reSponse or feedback to the pressures and
* hassles which'"cannot wait for an appointment"." Needless to.say, in the College

i

"of Letters & Science, the Dean's Staff is on the job, seeing individual students

-

with particular problems every working day, and often into overtime . However,

v [} 4 " ('

not all students need to "see" a dean, and some need counsel about whether to
¢ ¢ 3 .

N

-

questions. It is important to point out, though, that while quesiions may be

AN ' “'f

standard, students don't see themselves as part of a sequence of " frequently-asked
-( g’ . N
questions , and their run-of—the-mlll question or problem is very real$t9 them._

AN

) . . ‘1‘ Lo . ¢ . W""
¢ 4 t : Ry

Making an appointment. "Dxal—ArDean pxovides telephone aecess to é%g memb"

' ,x»g i

the Dean's Staff whose responsibility for designated periods of time is to an Wer

?

th% telephone and to give advice on a persbnal level. Some automation (micro— Ei?g: A
, \ \ “
fiches of‘a-student s current record——up—dated at least oi—Weekly-rare available .
. . Y K] K g N

to the "dean on duty") is helpful but basically it's the opportynity to talk to

i . ~ 4
someone who canTput the student s mind at_ ease by a;sur%ng him or her, "No, l

*am not the Dean's secretary, I am the Dean!™.. R

. -
. - <. y,f.

The second contact a student may elect without an appointment is on a walk—in

- -

' basis, During regular working houns, there is a "Dean-At—The—Desk" Like the

.

( i" . )
dean who is.responsible for answering telephone calls, the &ean at the desk sits
. > D 1_ { P " P . A s
. . }, vin : ) e
Al v" v L ” N 4‘ < .—;~u N
s I h . i"_,ﬂ: v » e
» T s i
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which students ma§ have.’

8

’

. Aprocedores established by the College.

to be scheduled later on.

to take actlon on a student's request but may suggest an individua

z
-y

in tHe reception area andtassists clericﬁlapérsonnel with the routine questions
B . T4 ‘ : -

A

If the questipng are not routine, the dean at the desk

o
-

o g S e . "
' may intervene if a student is attempting to sklrt the ordinary--but necéssary-~

_Both ‘deans have autonomy and authorlty

‘p01ntment

NN
g

L

‘

»

S

-, -

trained professional time.

&

.

%

r

v =

- -
h N

Academic ‘advising personhel may wonder if this is nd&t an.uneconomical use of

to students which saves time for the Dean's Staff since ihcpming cells from f.

L

. ' . - A . : . .
students, and demands for "immedihte" appointments. for youtine matters do not
appo- -

infringe on_the time of the other"pgpfessionals in the Dean's Office.

N

-

v

. [4
In point of fact, it is a rotating system of service

Both types of serqices 'are somewhat“administrative and, perhaps mechanical at . ’

-

Ol

é{

times; but they serve as screening devices, and as "

to see that every student gets just what he or she needs.. . - Y

Special Services:

. ‘ 1
2

traffic control" procedures

1Y

.
4
[ 4

The Honors Program

Honors programs dlffer somewhdt from unlver31ty to unlverslty, and also erhln

the schools and colleges of the UW——MSV. We think it is important to,mentlon in,

=

0'
. the context of such a large college as the College of Letters & Science, howevet,

-

. that students enrolled in the Ho&hrs Program have their "very own dean" and a’

-~ M » ~
e

supportive.staff.

. .
R - , .. Vs

) - ° . “ e
advisable,'for students in the Honors Program. Because the numbers are compara-

tively small, ihdividdal attention for whatever reason
a .~the excépfion. - A ‘ _
! o ’ - , v ‘e g . . b TN ¢

S ' ' '

"ER

: « ‘
PAruntext provided by exic [ .t N
o . . g es

-

Therefore, many of the services available to Letters & Science

students because 'of their laxrge numbers are not necessary, nor in some cases even
. ' . - . .

is the rule, rether than

"t

.t e
wd len
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.. LETTERS AND SCIENCE STUDENTS. e

C . Need a quick accurate answer‘?

ZDIAL A ZDEF)N

v B . - «
b .

"FACULTY ADVISING °
“ SERVICE ‘<
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-""AISSQCIATE DEAN'S
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. Majors ’ <

. . TR . ‘. € i N . ; . “.
,Séme_students come te the UW--MSN with a firm grasp~on what they want to "major

- .

,:7in", and,ds a\consequence, they have, perhaps fewer decisions to. make, and lessa
S s ‘, % iimﬁ
anxiety about post—undergraduate planS' the job or career. For most stu&ents,

o w’a
however, choosing a major and follow1ng through with a four-year plan involve a

- - - - e
.

;I

. _
T L %, T S AT 7

26221809 - m e e
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networK’of advising apd counselling personnel stops'along the way. 'In the so—called

professional" schools and colleges of UW—AMSN, the route to:ard a, career is. more
= strictly mapped-out~in the form of technlcal and sequential courses.' En-the _f
College of Letters & Science, and for students who change their minds midstream
the.manrland the career are.primary areas of concern: - - - . o

g A . - . .
_—}_ . ‘»’ﬁ:,‘ X ‘\4 . R

The stops glqng &his decisionrmaking.path may include the reading of an excellent

handbook prepared for the College of Lettefs & Sciencé and appropriately called

. ‘ -Majors. The usefuiness of this particular document is far—reaching, because it

. . ‘Y .03 —
not only suggests to students what departmental offerings and course sequences i
. % « - N .-
are required but also it serves as a handbook for possible career opportun1t1es
"—f’;% Ny . , PR Y, )& f#q "

A‘w somet%mes asézciated wit arfous departmentaﬁAmaJor programs. [ e,offfhe mosg

. - .t

& e . - . . [ - s B
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. N -
a . - e
;
. - . 7 L
" . ! .« - [N . b

usefyl purposes‘towwhich Majors is put'comes,:oddly, not at. the decision—making -

i

Juncture (usually at"the end of thefsophomore year), but rather during the first

<5

‘two semesters——the "shopping" period.

PR 4

Bullgﬁlns -do

section 1s,fragmented, and, except for joint degree programs, seems to pornt\in

only one diredtion.-
. %

. \ LT :
descriptions of courses_ w1th broader, more

}

"real worid" careers.

<

It 1s very often the case that Un1vers1ty

not prepare the student for a career because éach departmental

Students often have difficulty in matching the names and.

It is not

‘ uncommon, for example for a student to state categorically that he or she wants
= e ~ ¥

. to maJor in' psychology, wit out the s11ghtest notlon of the relatlonshlp between
'g".j L i e

- s ial psycholog sociology, or social workh. Ma]ors prov1des a‘place;fgr students

e ,,\\
el H

/e

td co sider these relatlonshlpse d1ffe¥ nces and similarities. iﬁfﬁwa§ of'ex le, v
.\ v N a o o
. M ~ . . g N
<L, we in ludeethe f1rst several pages -of Ma Jors here... I d . §
z - ' . b *
- B
L , s . . - “"t\ . . - o -'_ . :.t?\\* ’:1
| A:Major - ek : ~3- el
-3 N N ., " ) ?:. -~ ‘,\, RN
2™ 't v N . X ’ ¢ -
int Ed d to heTp you as a Letters‘ang\..jc ence student in the early - .
deci nd \maJor - ,,- N
v\( ‘ \_3 .y il :«\
in- order-to do thls, 1t\br1ef1y trea\ts@the "how" of. th rocess, it digresses briefly .
- on careers andqnaJors it lists seme pertment agencae‘s an-. the Madison campus, and ; R
~...,\most 1mportant, it.collects brief discussions by ea@h dg artment or mterdepart- . .
mental comnnttee on what 1tx considers 1mportant about N‘:Q\magor Y : . h
NN - ‘ :
J,_t,ls worth establishing at once what this-handbook 3can ié\and cahnot do As an . .

information;source, it can no more give you a plcked4 e ped,,and‘deﬁvered major

profession‘a_ls, famﬂy,

jund of questions on each of several potential magors,\gué m

ade

. than can.a library write you a research paper.. Nor n\i_\helpxmuc‘h‘m, ‘the later .-
stages of the decision process - dialogues with mstr‘%to S . .
and (especlally) yourself. But you can use it as a re ouné,e* ind answei:i A thé first ..,

g' tmental»
“a

N iser meets time and again, ang thus it can help you pa ,s h vagu r\ the- -
5 essential when you discuss a major with that adviser or ourg.pa 1t cap discuss |
’ annot tre@tkthe .

many.excellent major pragrams outside 1t, nor pre-profess
+ ,book can 1$t a department touch on the aims Fehind its re
try to duplicate the_cofiplete summaries of requirements m

the-regular ands interdepartmental majors inside this coll ge;.%
r

eﬁzents, bu, it 'cd not

rams. 0" Thi's hand-

§rs angd! Scn

Bulletin.

RIS
‘il

And it can tell you something of the commoner p'lt

about a major., but there is no way it can make you understand
untﬂ you. have sampled both- %ourses and facu‘fty opimons

P ‘ 8
This hanidbook can also tell you where many graduates of a given‘g a2 i
careers, but - and this is 1mportant3 ~1t cannot. be anythmg of a

can show you some of the posswthies that presented themselves 't
but it cannot show anything.like all. thé possib1,11t1es for you, som:A
may invent. And finally, this handbook:can tellZy6u a little of thed,
each rqaaor field to the world today, but it must leave for you the ult,
what-is its relevance to yobu? i

*o

Rt 4
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This2rglevAncé - to :]}f-f'e'-’fs’a/prop'osition easy enough to accept in the abstract, but
24 bo;;{y' S;ahd',the:fxg‘at‘te"r;_o} relevance to you may blur pretty easily in your (not to
~edsz @fpﬁmf,qb;'yoyf{famigy',s) day; to-day concerns over Jjust what you want to do and want to
y :’,'L?"%:{;e'iry"thx;q' or :four yga¥s when you leave the University of Wisconsin. You may

f%hie carder & e the maj
3 er .cart béfgre the major horse.
VG gofperscart bee tie T ¢

oyt PO ¥ BN . 73 Lt -
. '@Sq‘rﬁ'lggﬂs'néctife first. Your major study is.just one jngredient of your_college
< Stydy-=ho,more than a third:of%it, in terms of -credits, by faculty definition for R
mos t=major's An the Collgge. This suggests how important the faculty considers it
) . that you range outsideryour ‘departmen}. And all your college study put together is
, " just one ingredient .6fryour tota]'gduéiticn. "Major" in fact is Jjugt a term, LV
_.7quaranteeing little beyond a minimum of coursework in common with ofher students
with the sameé’tjtle. But your particular collection of courses.e within your
major department-might.not be duplicated by any other student, nd, when you con-
* sider the courses you.Have chosen for your basic requirements alMd electives, it is a .
safe bet that no Other-jtudert-at the commencement ceremony with you will have had

_thessame ‘totalyprogram. * 1% - . ) .

o -y < *}:’ .. g-q“_,: - . ) . oy . ,

- Add_ the fq’cj;f.he?t;»~yqﬁ>”int'ere"sts“,‘your mental equipmeht, and even the facts, inter-

. pretations, a"n’d“ski'l-ljs_ you: derive from.a givén course.will differ decidedly from the
next person’s ,rand 3t 1s~c¢lean that thé total construct you make of college is

bound, in.both! content and quality, to be unique. Thé history major who elects work

e in botar_l_yg and zoology and, is fascinated by the context in which a man like Darwin
or Linndeuf functioned is constructing a different (if related) totality than “isxthe
- history/major who studies philosophy in trying to understand the history of thought®;

Your own/ particular interests, if you acknowledge them, are finally more decisive-
than th¢ nominal catégory you choose. -
b s .

. U . -

(Y7 S,
.

- - -

» - « .
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" MAJORS AND CAREERS . o

bﬁ\th@his perspective it is perhaps.easier to see that with any major.you can derive
. a ood’ deal of valuerfor several careers - but also that the nub of ‘the matter., the
s defiving, depends on ydu.and not ‘the major. You have certainly met the "genei'é]ist"
and "vocational" attitudes towards college education by now...The former would argue
. that it is the deyelopment of your genéral intellectual equiprient (analytical-ability,-
- objectivity, breadth of knowledge, a ¢harpened awaréness of your culture and others)
that matters; because with this you will lead a petter life and can adapt to-a great
many careers. _The latter would argue that your college study is an urmatched chance

to prepare yourself with considerable specialized knowledge and specific techniques -
for certain types of careers, ~And deliberately B unconsciousty™you may have enlistes "y
in -one ‘'of the two camps. . ) . : . ' “*i*m

. The fact is that some majors in the College tend more toward one side, some toward
the other, The graduaté“frém the chemistry coursé is more likely to .begin his i
career in a laboratory than is the political science major.- .And thefe is nothing to
prevent your using most majore “vocationally" - but what- with carrying your neces-
sary 80 credits putside your maj simply cannot reasonably. expect to become a
. real specialist. Moreover, the Wsic ‘experience of our Placement ‘Service is. that
.. more often thaf not the fact and, quality of your: genéral college education in ; ¢
- * addition to your -specialized knowledge and skills are whatimake you valuable to an
‘eventual employer. It is probably useful to remember that, whatever their theories
g on this question at;the time they chose their majors, probably fewer: than half of -

T~ majors. . . i . :

- are different, if often refated, enterprises. And-note that this holds whether you

considef yéurself to bevfjere more for career preparation or, the general college

S experience.. Othierwise you could not mold different majors into preparation's for the
MO . same profession - physics or journalism for science writing, for examples, Nor could
LY g you observe a number of seniors-yith differént majors interviewing for the same

.
<

. posftions - say an English, -2 gedgraphy, "a chemistry, and a,'pb]itiga] science major
. seékiny a management traineeship with a foods manufacturer {not to, mention other’ -
. .« applicanfs from the School ‘of Busiriess and- the College of Agriculiure). = This ‘is,.

< %71 . “easy enough to see for the traditionally generalist majors. He less readily See

e ‘3‘{-,,, .. that-much ‘the.same principle -holds, for the majors we 1ike to call ‘more. technical. -
w-\\v‘ ‘K‘i, . - . ‘. By '.,\ N . A', Bl > K R .

your predecessors -‘fihally chose jobs ultimately ‘connected with the materialiof their ;

P “ It is thus hard fo escape the conclusion that chdosing # major and chbosing a, caréer o ’




be applying for the same graduate assistantship in plant physiology or the same cheT

4 o i ‘ £y K3 I3
L N e opening in a‘l.!.S. Public Health Laboratgry. The trouble with thg vocational view of ;
s £, e s S ph_qqsi.ng a major, if you hold it very narrowly, is not thatiit is vocational.but =
E ‘:.:w?‘* 5 \ * that it keeps you from seeing how many vocations you may really suit. -~  *
e Yet 3nother consideration. Yourdre in college at a time when, like it or.not, a n
A pattern is developing. The undergraduate years are increasingly becoming a period

of general preparation for more training.. This has always been true enough for -
_ graduate study or professions 1ike dentistry or Jaw. It is simply that today many
more students are following these routes. "And if you begin a career directly upon
graduating, you' are 1ikely to be just as 'subject to the pattern in the shape of an
intensive training perfod for your positiqn. Even preparation for high school
teadhing, traditionally a four=year affair,” iS “for-a.growing minority becoming a

< fifth-year,- teacher-internship program added to a conventional liberal arts major. ~

. - . ‘e
v = J .
. \ . >, . -

. With certain majors, if-you want to make a professign-of the discipline itself (in
r contrast to the use, also valid, of it as theimost interesting,part of a general
coJ;Teg’e education, but no ]ife-]ong-specia]it}h)“; you should see from the start that
- .o ‘graduate or professional work is going to be necessary. You already know.‘thg;tf’jlou
will not teach much college German or English.on a B.A. and an Undergraduate major,

S~ but you maywnat know that you can count an only limited duties as a professional

_ geologist’ until you have completed an M.S;. Only rememberi-that, seen in reverse,
. ‘these are not prescriptions for your undergraduate major; the history major can {and-

has) made a first-rate master's candidate in English, and the astronomy graduate
student may be the undergraduate physics major who never put eye to telescope. To

perhaps belabor a point:\ If you can let.;your interest lead, careers will follow.-

(A

- "

- CHOICE Rl

. T : Coa X
: A11 fhese matters have not given you a major yet, but they “do-help disentingle the -
oo related but distinct career.issue from the business at-hang, which' is how to 05
) about choosing. your major.: You may qot find this of much interest, if you.are ‘amohg "
those stidents who 'have:always knewn" 'what they want ta db. Thjs may be, but if .-
. - s0, you are going on pretty ‘obsolete data. You will learn, if youare willing, some-
- o th¥ngs about yourself and your.interests wnly after.you have begun your college
T : : work.* At the other extreme, “if you were completely at a loss as -to possible-majors.
< ., when you came, it is well to go a 1ittle easy on that sudden "moment of- firm deci-
% e “sion" so dear to'high school commencement speakers'(and some pgfepts)a~'”¥bat%has a
P - way of becoming a series of moments, : R TN
R . P ) Lt ke f'.sf' - 1 4 . ) W
o The ideajl is instead -probably a&n evblirtion of decisio‘n,\whi’th is-\;qfor;unate]y. less
' dramatic; and a good dé\a;'l?r‘noregwdrﬁ. But you are §n a context, i.e., the whole '
‘pattefw pf Letters and Scjercerequire
an evg]vgd decision. The point designated -for officially declaring your-major‘is
generallysnot until your juniok year.begins. ~(For certain exceptions, see the
discussions of the various majors.) .The first twg years are usually devoted toward
sampling-a variety of .courses apd fulfilling youribasic tequirements - which,
incidentally, are designed in part to make you get that variety. It is not that you
must wait until your third: yearégo begin your'major; instead your variety gives you
- the beginnings of several potential majors. Your first.year-or two thus.should see
. you gradua]ly narfowing. the field from three or: four majors' to one 4r two. You may

(S

. . K R T av.
~ PN é%"5: -t t '&

then defide on juSt.one:majot, or you may. decide to earn a doible major. * (A double

major-hds the disadvantage.of considerabty reducing the number of electives you may
. chodse,;lz,bu,‘t, on, the. other. handy. it does mean that you can major in t,wo areas if you

s 80 ire.) - .- . oy
: “ 50 'd'e‘%g‘rg.-) . s ) \"\";:“4? ’ ?"

t2

-~ copstant attention, and that with a fair amount of .neglect it can stagnate into
plain: avofding of the issue. You.are not made to -program ‘in_any given direction
Here; jand you know ipeople who havesnot.. But this fréedom, .if you exploit it, is

b

p e also-exactly what allows you to do an exceptionally] thorough job’ of evolving a major
-»Individual Majobs yod-can have even greater fréedo

‘;- j’ ’Qj .

gj‘yoUr choice 6f ¢ourses..

A

. 7. p}

srequirements and guidelines, which genera"fl,y_entoﬁrag‘e“c

[ S ) \ N ‘ s, ; § . N N
» It wild have occurred to-you tha'{ this désirable evolution process needs pretty ~reo™

(6‘?:“»*5! doiible major if you like). If you are willin “‘to work at developihg yoursown ; ¥ -
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~{THE PROCESS. = L
-:Mhat dre your criteria, then, in this.evolution? Your high schoo]'-._interesfs are a
r useful general if not specific guide in selecting possibilities at first. Your
- “v. gyidance counselors' suggestions may have been very valuable, especially if they
.~ v. xhelped you learn more about your capabilities than about the “"best" major for you.

- "Ofice on campus your courses will be the overriding source of information about your
i Yarious probable majors, and they may suggest some additions to your list. But
Courses, even slirvey courses, may become too overriding a source of information.

3

“ éesides being a sampler for you, they are set up ‘to serve othet,:,{fi;gents' who ma}7

.. have neither the interest nor talent to go further in that discipTine, and they may. -._

. not adequately predict.the difficulty of advanced work. 'Or the-other hand, easy
success should not always send you after "something more challenging"; you may have

+" . amount to chipping-at very unyielding granite.

This inadequacy ‘of course indications:alone is why this handbook makes a point of
récammending that you talk wifh ‘the faculty-in the majors you are considering,

- ~either special advisers or any instructors you may know. They have seen students
succeeding and failing at all levels of the discipline, and, incidentally, have
survived those levels themseélves and have judged the field interesting erough to

= . deserve lifetime atteftion. It may be worth asking them why. -

: - - .y — * .

Through both conferences and courses yob will also be developing an impression of

what we might cal} -’_fhe_ personality of°the department, which your fellow.students -

have suggested can”be “important. Are there a number of professors yoy are interested

? L 4 e % - < .- ! o
~ .

« "~ found your natural niche., Following an unsuitable major that simply sounds nice can

in and can work well with, and can you feel reasonably confident in the departmental

context, in both beginning and advanced work? Do you.thrive on brisk ‘Op. on solicitous

.« . treatment? If your particular natufe will make you-uncomfortable muchiof the time
-~ dncthat_context, you will hardly extract from it what“you should. - -2%¥7 - ..

e e

e ; . oo . :'_.,_._ ;.- . - .- r",.;-‘
Departmeptal clubs and activities, summey; .jobs,. yodr. family,.and your friends.

- e

_may. sometimes throw,more:Jight-on.careers fhan.§ major, .and a friend may know more,

[

the business of Finding yourself.. decl ] r
discover that:yoldiave-found: thezse] fzyour famidy has ‘known a good deal about all
along: -Parents:fay -be abYe-to- suggest.whethdr Jou shive -the'personal aualities to
- suit a major,’ >They dmay know -nothing-about hemoglobis;"for.éxample, but they may
, _..know whether yyouzhaye the exactitidésto succeed 1 medical-technology.,
A S woERITIEY S A T F :
Z X

-

W your mos tzneg18cted. pﬁsogrce:;;gt@ﬂg&jmES.};."Iﬁ; jolizare feéling pressure to enter-a
given majoF, it-under’standably-becomesa resi¥ted:reSource. - But once.you have begun
f..declaring: youriindependenice,, and the Tike, you may

~
-

already. in the major may.be othér sodrces,of .jnformation. A summer job, however, »

about why:.a' majérpieases -Rim than-why, it might suit you. Your family cah easily be ©

- AI.DS‘ e " s “ 3.
< = PO [ PLRk A T s 1o .-
. Members of the Faculty Adv‘l'sﬁg}.‘__ig__ﬁv.lc_é_--ww ‘South ;H31]1, 2621849) are your advisers
L. (except for certain special tourses)for your first big'years. This is where'you *
R discuss programs, requirements; and>géneral problems, :and it will usually be-your .

- best.starting point for discussingipotential majorsy, for the members represent most

of -the departments in the-Collgg. >Jhe
-departmental adviser, undergraduate:ighairman,, or ‘;Ebfaiﬁﬂg fof each of the most
promising majors. When you 'pe_'qope;'g_ junior, you wil _déclare your final choice of
major at the officé-of its department:or com and t
- " individual advigér assigned to.you-aRia:special departriental adviser. See the
.. ..discussion.of spegific majors:for ‘cases where am earlier commitment is advised’or
+. Srequired. . VT - T W e o

~r

. T . QP L

;o "y - .

h& next (or the: first) step is to talk with the .

r committee, and will thed use either an.

e " he Letters and.Stience: AssociatéDéanang. his 'staff (104 South Hall, 262-2644) are

.available -to discuss your generalprdgress,wi th you at any point, and this may

rdnyolve your major~plans-as well.as your_basic -quality of work:and course require-

. ménts (they are hard to separate)s :You may later discuss modifications of a major,

« . if you first have thé approval of-the:major department. This dffice s also. probably ~
.= = *your best point for referrals -'If~y_qg;ha‘ye any.question that.does-not seem to fit.the

i u,tu‘al categories. . Reie .,

7. ThegStudent Céuhélgl-it;é_z(féﬁiéi (43'@&, éiirﬁan,-iﬁé:;’l?“) is probably the most

useful resource outside’ thé’ColJegesfar help, in assessing your interests and
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! ;;53 abilities-for various kinds of study: (You may..bé. aware too of somé of 1tsuother T i
_z7° _ functions: review of study technique s readdng;imgroyement program, and pé?sona1 - Al
&~ -,counse1ing ) Here again you_ wifl -£ind no ofie prepared to make your decision for . -7
o !+ you, which should not frustra;ﬁg oY, But.you will find-help. in assegsing your own : -
" capac1t1es and aims. If you teiid:sto’ equate,counseTors with-aptitude™testers and - <]
- aptntude tests-with definjte ansWérs you, will be’ out:bf‘phase at the Center. If s * T
Vo -gour cdunselor gives you a test,; he idtl :be afterone ‘things ~another p1ece of o
e ,:gf’ evidence to interpret in the thf‘B.fLyou “as aperson, vt ~
v '5" ,:;yrAnother exce11ent resource:for the student attEmpt1ng to choose a major is the’
©or 2~ “Career Advising and Placesent” Serv1ce in.J17 Bascom Hall. is office is a career s ¥
;,‘=<2f( information center and may help you t0~(1f're]ate your interess to career possi: . Y
. ,"',.;./ bilities, (2} plan your.major to fit yo\' sareér interesfs, -(3) rn through &
»; L7 ,/ information resources about a wide variety of opportunitfies,.and (4) meet prospec- ez
tive employers visit1ng the campus~> You should begin early to explore the avenues s
_/ of career possibih ties that. you may travel. An early start may mean adding an ="
i - , elective that can give you extra optﬂons of job choice. --~. . - . Zf _ —
. ’ 7 *'-f‘afm-_ ' . -t
. , “We have g:ven you\a handfu1ad? suggest1ons about the how and when of choosing youry
. b . major, and where _you can f1nd*he1p dhr best wishes.in the process, and may you:r, , ¥
. find it 1nterest1ng .
P } A . . s
) N ) . . ‘.‘:7‘/ *’ B = .- - R - . R 4_,;_.4((\
L N Spe\ial Departmental Advisors Ak .. ¢ Ny
. P /. ~ ' % - ' %=
" ‘fz't -t .
- Ve have already suggested that decentralization of academlc resources, advising ‘:f h
~ _." B . \r\c - .
and ceunselling is the model for student development at UW——MSN. As 1 undergraduate .
3 - R . brgd '\.‘/ ~ > . o -..;,_\‘-
oyt student;ﬂmove’closer to their ohJectives, chposlng majors and fulfilling degree
('1_‘ “-ul ._,g . -4. "”' ~ N
A \ or program requirggents, thls decentralization becomes not only the practice, but
g A} / r f ? . - -
., the practical Cen%ralists, even those faculty members who serve on the Faculty
<
A Py '/ “_. I
. Advising Service of the-QoLiege~of Lettetss& Science, cannot do_ever ythingifor o
gx-“t. .- b .s.;v\;&. () a-..,.._:"_ - Yot
a student once he or she ha$§ crossed xnto Ehe ,land of "I've made—up my mlnd" (
g . ) : - “ ;~ o L '
N And, as pointed out above, the faculty members. serving on the Faculty Adv1s1ng
o . — ) _— __.\...7..__‘ -
* Service——while they do represent spme thirty to forty different departments--are - .
) - ' not necessarily the official representatives of their departments in their capacity
o _ %, .
iy e . % FE e
as advisors to any and all underclassmen. It is, "in fact, a klnd of deveIopm thl T
- program for the faculty as well as a central adv1sing service fpr students. T
. . ) '
. ﬁahy of the largeredepartments in the'gollege of Letters & Science have special *
ﬁll_f” departmental,advisors. They advise maiors-—Tdeclared majors"--and assist in the
Sl - N o

decision-making process for underclassmen who are cons1der1ng a major or .who are
x - ‘ - »
shopping for a major, or who are simply looking for a good department in which to
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find 1nteresting electivés to rbund out the breadth of the1r degree yrogram.

. . * e

Q-

The special departmental advisor has a variety of- roles. ’He drrshe may serve.

,-",'.,/\/ T e

\
J _— as the contact point betwe@n stqdent and professor,~the advlsor may, cert1fy

5 hd 5
-nmn pI - h:,_ *

L ity -
- students requirements‘for the completion of a.major' and the adv1sor often -

[

) provides alternative course options around which the student may base h1s or

[ e

- > -
22T _a

herichoices. -

- -

, The role of the specialkdgpartmental adylsor is espécially important in th@

W
4"" .r’l“ A e - -

- /
College of Letters & Scien “; since the liberal arts menu ‘is often confus1ng

.- -
- . _r r § - _.4. .

'for students. In the-professional schools and collegéSZand pre-profess1onal

- * “3 - 4 a»,f/ . -
= programs, speciallseg are more likely to be proféssors who have taken on the

e x‘\;» e

/

important role of reviéwing a less flexible course of study on a more regular
Y A i

. =~ _ basis. : T s - Fa

i et - L -

- . \s‘/ " o .1‘

.The special departmental advisor has still another 1mporb%nt role. he or ‘she

‘/ J

,‘:; \kserve as, "The Living~ Catalogue .albeit somewhat differently from the:
CTEEERT e c} %S e M
-\:examples given above., It is imporEant to have a contact point--a person—vin.

. : T

every department who kriows what professors are on leave‘ what the 1nd1v1dual

\.<s§§ é .
interests of each faculty\member,Are, and whosewoourses seem to fit the interests

'

- - b h
.-

« =

of the student. Needless to’ say, the special departmental adv1sor does .not g1ve_

PR \~-. - - t

: "‘“\“’*‘ \§5‘<~{ C e :
seems to have4\he best handle onthat ma;ket. L ' R .

w‘\_\
point between student afnd professox, provi&idg maximum information without con—

RS
IS *.-l
PN

/
i flicting with the 1ntellgcggal.relationship between students and professors.
et . },._-____s.‘ S S ) ‘ g '

<

,,\\’N
S Winutiae, details and 7%?§L\ke provide faculty with more t1me during.whlch to.

-." :
‘" * 4,
1 .‘\. ‘.- Ad

.- teach and discuss informally}the intellectual 1nterests of each, student.
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. Other important functions of "special departmental advisors include. adv1ce on ¢
1 . N
graduate schools, careers, trends developlng ﬁlithln a,discipline, and. summer
) 1) o ‘
prog'rams or study abroad. These persons are human beings in positions of -
importance. 'They are sens1tive to the 11mitations of thela: departments, and ]
. o : . ‘ s . e
. ,I'
. often refer students, funnelling ‘them into the 1arger network .of other service..- . .
personnel. - - . - ) ’
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The Engllsh Undergraduate MaJors Division exlsg% to H@ﬂp yogr-piease Iet us: o
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] competltlons, etc. . ©oe L e,

ut you Sin touch with y0ur representatlves on the Undergraduate Student- e

SERVICES AVAILABLE: TO ENGL&.&‘H MAJORS . ¢ % ‘oL
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Assign a faculty adV|ser to help you in academic’ p1ann|ng\ nd selectlon of -

courses. We'll help you choose a faculty adviser most appropriate to your®

area of |nteres§ or reassign a dlfferént advnser |f yours f unavailable.’
Answer questlons about requnrements of the major.

Make available copies of syllabl, course calendars, and readln"
. for most Engllsh’courses. Come in and check before reg|strat|o ~in order
to make more |nformed choices. ‘ ) ~

N v

L3

Check out general degree requirements answering questlons about senior , !
summaries, credit evaluations, transcripts, 80/40 credit rule} 100 credits”
rule, pass fail courses, Certification of Competence in Expository Writing,
60 credit rule, elementary, |ntermed|ate advanced course desngnatlons.
Explain general degree requirements for forelgn Ianguage,,mathematlcs
humanities; social studles, natural sciences. BN

“
-

£~ . Lo
Steer you to appropri‘ate graduate school'advice. Available in 6]95 Helen.
C. White Hall are current catalogs from most major graduate schools,

American Council on-Education materials on graduate: school ratings and.. oo

entrance requirements, fellowship and Graduate Records Examlnaﬁlpn infory

mation and deadlines, directory of assnstantshlps and fellowshlps avaitable
for graduate study ln English, and vita forms for your use in requestcng

letters of récommendation. We will act as a reposntory for your vita and .
letters of recommiendation if you. request them while an undergraduate but -
plan to use them sometime after. the year following graduatlon. s ;

Collect |nformatnon for your us& on specnal summer programs, s tudy ; .
abroad--particularly in England, creatiive writing programs, writing ’

- i o o @, & . .
Save you Iegwork by flndlng answers to questléns and gett g informatipn s
.for you in cases where you have been sent from office to flce'w1thout
success. -, , . A Faatt P
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S, i ' ook L2 R et :.
Double check \to insure that you will be granted your degree when you . ¢

expect it--IF You come in and go over your credlts. Plan to. cheék before
reglsterlng f yqur last semester senlor year-—sooner If possuble

i

“Faculty Commrttee For information and suggestlons. ! T g . &

. Undergraduate Advrser' o T
6195 Helen C. White Hall ) . .
—_ Phone: 263-3760, ' . - 7 R
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*-Career Advising and Placement

"

4

° The UW--MSN is particularly fortunate in‘having a series of career advisors for

————

most‘of the,professional schools and colleges. Engineering, education, business,
. . <o , ¢ .

agriculture, etc. have staff members whose primary responsibility is to.offer

career advising and placement services for students interested in those fields. ‘

g We also have an office of Career Advising and Placement which serves the whole

A . . . - . . - -
campus. While one of the main functions of this office is to set up opportunities- -
- Iy PP A,

- for students to seefxepresentatives 'of various industries, agencies, or bus1nesses,
¥

* .
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3[/ the office also has* an 1mportant csﬁnselling function--again complementrng, but

not, ilways replacing the decentralized career advising services which exist

»

e throughout the campus.

One of the unique opportunities available thrhugh the foice Qﬁ Career‘hdvising
and Placement is the mini—course'prog§§% in planning for a subsequent career..

. . ¢ ‘ . o
This program,.vhich is organigZd in 6, 4, or 2 sessions, is run.by paraprofessionals——
usually MA candidates Erom the'De;artment of Guidance & Counselling——and is availahle

£ : -

" free of charge. Each session usually includes from 8-10 students, and ample material

is uged in the training of the graduate students who "teach the modules. While
- N ’., “« ‘.
this program is certainly a good.one, it is.important, again, to realize that there

e . PO .
are many career advising services indigenous to the areas they serve, and not all
. L
students will wish to take advantage, of these more general sesslons. A'short
. v q
L
synopsis of the kinds of issues which are dealt within a typical 51Xréess1on

3 . - -
? ~ . A’

program Eollows: s 0 o ) \ T T
‘e , . ) , ., . ; . I .
’ ~ Session I . . @‘ ,;
-‘ . . , 3 ':"/ ) -
. The leaders introduce themselves .as pre-prpﬁeSs%onal counselors who ',
o " have volunteered to’ lead the,gtoups ﬁ#; ‘the placement 6ffice. They - .

T i. -.should then ekplain that~the~purpoSes nfathe
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within a range of possible career choices, and to learn certéfn skills
negessary for choosing a major and/or a career. Leaders might briefly
remind group members that their expectations are not that each individual
should be able o decide upon a major or a career as the .result of the
six sessions, have an understanding of the process necessary for"
fifferent careers,. and.an understanding of oneself in
3 Leaders should mention that there will be certain

) aSS1gnments Elated to the~learning of this process that they expect
- group members to complete. ! )

.

. PR " . - LY & & e )
. N ! o . < ;" .
, Each student is instructed to write down on a sheet of paper twenty
things he or she likes to do., Leaders should stress that they will -
not collect the papers nor- ask. studentsrxo'read them,géhd that the, -
- e ~@Xercise~ds—solely forwtheirmhenefi&¢~w~s~uumaravWMV,rf\K;:\ .

- T

3
“© Session &I . A . " L , X
NNV M » -~
o ’ The leaders announce that the 1y pic for this unit is a, _consideration

' of values, and their role in the)career choice process.: - .

£
: >

They" distribute to each student. copies of thirteen statements related
to work and ask each one to rank-order them. After they have completed
this task, the students are encouraged to discuss their work values

and the problems.of implementing them in a work situation.

<o ¢

v

.Session III

ﬁ §
The leaders announcé that the purpose of the third unit is to discover
some sources of 1nformatlon related to v0cations, and to'cons1de& ex—
ternal. factors relevant to choosing a major or career,

At this stage, the leaders ask the students what possible resources
. . they are- familiar with either on campus, or in the placément off1ce.

The leadef; should also point out how‘many of the fields reguire a
broad base of knowledge such as is,prov1ded for by a liberal arts

; : , education, and. that knowing how. to think, ta learn, to organize and’

to express oneself orally and in written form is'a necessary prerequ1s1te

; s for employment in many fields. . C e, . :
o ! B AN .. a R 'ii :
L Lead%rs ass1gn fhode interested in graduate study to: chedk™ w1th a de- ..

partment of their choosing, about the.placement of their  current -
graduates at the Master s and doctoral level. Each student is to

talk with someone who has a job,. finding out how the person ,chdse the

" field, what qualifications were necessary, what satisfactions and .
1imitati(ns ~the job has, what values and needs the person can identify
;??f”~wwf7”??, .as being™ fulfilled/hy Worllﬁg lnfthe,area. SR ey
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Session'IV

ae
e

Leaders explain the purpose of the fourth unit, to find out how .people
‘get into jobs, and to reyiew the placement effectiveness\of surveyed . N
graduate departments. ' S - : . {

< 37:?:* R

f’Gomng in turn, each student tells' the group, about tHe«person with L2
whom he or she talked, what method§ that person ﬁollowed in finding . -

a job or.vocation. T o ‘ . . . . S e
{ P S R R c
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The leaders should Summarize by calling atfention to the broader issué . -
of process,.and how the implementation ofqone s sé f-concept in an * ,‘i@
occupation involves know1ng one's skills,! vplueg znd interests; and &l
_also,information about jdbs, trendsg prepar ition.’ They should also N
.emphasize the importance of ackively seeking out people and exper1ences ¢ x
,that will help them decide on their future. - P . . oe

: Y’ st_ef"h ) . N f A‘./ ) , —‘0
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Sess1on \' : R S . ‘e )
To introduce the concept of det1s1on—mak1ng, the leaders call attention = - ¢

to the number of decisions the group\members haVe already made, and ask
students to articulate a few of them." -

» e r te . e
. R

- , . o w s

. F N
.“ b2 ”} ~
Leaders introduce a decision-making paradigm which should help students - 3

to synthesize the self assessment and-occupational 1nformatipn covered

in the two previous its. Four categories basic to good decision-

_making are postulated‘ 1) possible alternatives; 2) poss1ble consequences;
3) pr;babilities,'and &) sbudent»preferences. - . ‘ ! ;m

H

; R
Students are g1ven paper and asked to outline a decision _they have to o ’

cope. Specific steps are mentioned: self-appraisal,\assessment of y
external factors, gathering of information, deciding preferences ‘and o
probabilites. —_—

L PR .
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. 7
make, the ‘alternatives and consequences, to estimate the probabillties J4
and then to mark their preferences. o a*w%,“, Ny e ) L 5

S . ) I : > . s
Summary by leaders, underlining the fact that deciding on one tnaJor does )
not, necessarily limit students to one.specific career.~ - Sy . :
. . - ) . N ) . .. . ’:?\5« . ,
. ‘0 , " . - . P . S St . B " S‘r\
N . * . P \A!‘ ~ 5*‘.,4‘;,/ —~ . B
Session VI- . . . . ST alfﬂ . ‘;. .
. . 8 < RS \{ " \% .. ;
. Leaders introduce this unit briefly summarizing what the group has )
covered and stressing the necessity for active planning as a.way to' , .
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Leadgrs also demonstrate how to construct an effective resume and '
how To communicate one's interests and skills in a job interview..
-, * Leaders ask students to summarize what the group has covered, and -
s . .dlstrlbute evaluation forms, asking students. to rate the1r experlences -
L "o, as honestly as possible. ’ -
. L - " \
“ ®  Examples of the materials with which students work are reproduced here. They
0 .-
~ —

et N T .
relate to the six sessions described above. Bibliographical references for

the paraprofessionals and the students who attend the sessions include? ol
o -
. ' . -
V Herbert Bienstock, "Current Trends In The World of Work", Business World, - .. ®
“\\ August, 1974. ’

¢ !
\
" R. Clarke, H. B. Gelatty and L: Levine, "Decis1on—mak1ng ?aradlgm fo

Local
Guidancé Research',' Pe

2 onnel and Guldance Journal, vor. 44, 196 D5 -
pp. 40-51. T . n ,a
" ‘2 , ~ . ~ .
Peter F. Drucker, "The Surprising'Seventies", Harper's Magazine, July, 1971.
~ {\ “«
o Occupational Out look For Collegk Graduates, 1974-75 Edltlon, "Career Outlook
For The Seventles , Business World December, 1975 R .
Y .- . A
oy
James E. Souther, "Letters & Resumes ’ College Placement Annual l972 . ,wg.
. ’ ) - T N
K. L. Underwood "Work Values of University Entrants", Journal _g College »
. Student Personnel Vol. 12, L97l, pp. 455-459, ° .
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Work'in which you can learn more about how and why things work: "™ *

-

P - . "‘ N . e - ” B e "

;: ;:\ - - - . ’. : ‘ N . . e, ﬁ- . P \' . (NS v, . L
SUDTUNURE L , * . . g S \
“Work in which your fellow workers, are the kind of people you like. .- :

L orX ! , . a - .
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“Hork in which~yjzﬂ?re’ingﬂgflgﬁxgggas?job exen in hard times. o ’ S .
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"Work in which the supervisor you work for is fair and square. ) ‘
S Cod ~ oo £ ) oo ' ’ ' g
“‘Work in which 'you can, plan and lay but(work for others to do. o . : \ .

B R , -, ) !!:,“‘ : \ i . » . .
Work that gives you a feeling @f having done a job well. ‘ o .
. 5 - . . _ . . . \(\\H
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Hork wneré'you do many'different. things on the jobs -
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Work you can do ge Fast or as slow ds vou wanht
T } - - J ) *
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Work in#which you can create something new.
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,Wérk'in which &éﬁ éet gﬁégod salary..
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Work irfwhich pedple look up to youv X
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“Work in pleaéant.surrbhnding\. .
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/" Programs, Currlcula andy ..,

- . Courses. for ’Students EI
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| WIth Partlcular Interests g .
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‘In all of the above examples of academic resources; student de;elopment programs,
- - - . T - = ’ .. (A

and advisihg and counselling techniques, it has been our intention to show how .

) the processes of decentralization operate at UW--MSN. It is not;3“rfintent to /
.: . ] . ' . ; ~/~,-
give many specific examples of the curriculum, except insofar as they relate to

students with special needs: hence, special advising technidues and | programs
rd = &':
outside the "normal” degree pattern may be required for some students. Two,

~ ” - B

.£§’/ somewhat opposite extremes w111 be briefly mentioned here.: R

] - . @ . ?
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Sciende, Sociecy é:fhe Individual ° ‘ .
a ’ j- ’ ~ . PoorTe— R

s~

>

N
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Lo f ‘ T e e e
*HSf paramount concern to man& students at the University of Wisconsin ) '

is the fear of being whittled down .to a mere number in the midst of : “
tens of thousands of 6ther numbers. To begin to alleviate this

anxiety, Science, Society é the Individual was conceived during the
Spring of 1969 as a series of undergraduate seminars offered for two
credits each. About to begin its ninth semester, SSI continues to be :

a un1que and valuable’ educational expetrience. Students have the
opportunity‘to meet weekly with a recognized Un1vers1ty faculty member,

in a small group, give—and—take seminar atmosphere. The seminar leaders,

" _ have volunteered theif¥ time in hopésﬁof exploring this innovative .

- -

. approach to undergraduaté.educatidn. g - . o -

- .y - N , -

. . :‘.c K . \ > ‘i‘: /‘:.';“ 3 ) X N ." ) '. .. \ 1
- - Under the general heading of Sc&ence Society 6 the Individual, o ) .
approximately 15-18 seminars are offered in top1ca1 areas Whlch are -

t The student, in a group . .~
of ng more than 18,;mayH1nVestigate ~one of the section topics for an
i:entire semester. 5 :
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Pre-Medicine At the University of Wisconsin--Madison

. ' - - u,
and alternatives through systematic 1nqu1ry and then committing them— o
selves’ to a position through class“discussion.
meetings.

Ay

A seminar room,_ B
dorm staff 1ounge or a professor's home will be. the setting’for the
. .

- i } . ’

Each seme3ter all sections of Science, Society & the Indw&du.a!ﬁ
conduct course evaluations. =

)

SSI continues to be a viable and engrossing educational experience

for both the professors and students 1nvolved

In the words of ‘one
of the students,"”...it is hard for me to believe that it is even a

class, because I feel so at-easé apd am truly happy learning these
new things about land, environment and people..

Wher I left .today I
- felt very warm ins1de to know that:a class couldqﬁz like that in a
large\university...'

Examples of seminars from the most recent semester. of SSI include:

~-Humankind Itself . - , g -
' . -
..+ =-Women in Politics ; 2o ¢
Frr—_ - . , ﬂ - - R .
-~Into Poetry ' R

A}

- . . .,
~--Issues in Science, and Chr1st1an1ty

--The Impact of Biomed1cal Sc1ence on Society
(and vice versa)

--Endustrial Democracy
‘tHé Worker

.
-

New Freedom and Dignity for ’

.

e

-—D1scovering Beauty with a Camera

_—-Genetic Engineering Prospects and Prohlems re oo o ’
‘ }7 " *. . . . ~. ':_g:;— !
-Alice in Academe: How are Women Educated7
. h L L)
~-Herstory:

Ihe.Changlng Role of Women in Society
-~Learning How touWatch‘IV R e v

.l .

.

v

&'“%

very 1arge number of students head for medicine as a career when they arrive
on campus for the first time.

o
_‘»‘ S .

. *.,“ PR N A
The summer adv131ng program paves the- ‘way for

6‘) ‘. . : ';':

--The Sexual Imperative

‘; «s,geni‘
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decisiéa§ regarding 2 medical career by special advising sessions just for .- .
.- e . SN ¢ : . . ’
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- ""pre-megds’. _§g§t universities dedl with th_same enthusiasm for medicine i -
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the early stages of the®™undergraduate years, and most have special advisin .
_early stag the graduate ye : ising

3 -

prééf;ms to deal with th;;e studéntsi At UW--MSN, pre-med ;dvisiné;—and -
counselling~:is a,maB;r part of thé advising program for tbe Eollege of Lette;g. .
) & Science and:othef'ééﬂéols which have ;pproériate majors leading to the :
-i;»~-4= fulfillment qf.the re&ﬁi;eéents for medical school. :

~ T L PN . . ' S
The™*Bible’” for pre-méds at UW--MSN is an extremely honest, concise, and
SR - f ] ' . ' .

thotqugh‘publigation called,f"ﬂ;esmedicine at‘the—Bpigérsity_of Wisconsin—- ,
' [ s . LN - il - ks

Madison". AlthSugh we recomménd this publication highly to students considefing
+*y

¥ . - g
éfmedicine, it is also.a must for any academic staff member on theufrjnges, eveny
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- ’
»",,'i-t - ! : £ o .
A .3 1 ¢ . s A i ] . (:A -

& ngs b

S L oE . . . . :
of advgsing Students interested in medicine. We reproduce.an important chapter
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I " Your Chances -~ .~ T

- . x If "Will T get in?" has not crossed.some pre-med's minds at some.point, the.
) fact seems not to be recorded. This concern sets some pre-meds more or less
on edge too much of the time, and nobody - advisers, faculty, medical schopls.
parents, and least of all pre-meds themselves - is ‘happy. with the preoccupa-.
X : tion. The anxiety .thus generated does not always even stimulate -better

' toe acddemic work, In excess.it can ‘freeze you up,*

LY

. L T : v

Then how to exorcise this demon?. It.won't wish away, because it generates

b e ® the same waiting doubts as,does any deferred goal requiring unusual effort - ~.

and athgvemenf over a prolonged period. You might try, however, accepting , .-
j

some gnxiety as inevitable; but transforming it into a more productive s ’
T . question: "Should I get-in?" ‘ ' T -

" . *" You may have taken "getting in" as a kind of sélf-evident good. But for a .
2 NN moment we have to shift from "what 1 would like" -to.another focus, responsi- -
bility. . And if ever a profession demanded the reésponsibility of being a good
- practitioner, it is medfcine, Seen in this 13ght, you have to ask yourself |
—— S - - some searching questions: If I haven't the intellectual horsepower to do.
CL : . mainly B and better work in most _courses, Jncluding the pre-med sciences, can
T, . I get and retain what.il must tQ slicceed as ‘a medical student and (more o
o . important) to practice well? If I am brilliant. but haven't settled down to
: L " the point_where 1 canfbe consistent, course to.course, semester to semester,
s ! . uninteresting work ‘tg~jnteresting, can I honestly expect suddénly to start
keeping.myself turned ‘on-whenever someBddy._élse {professor-or patient)

| requires it? There: fis ‘not much rgop in practice to wajf for-<inspiration; B -
- nor will the most 1jberal motives substitute for the. right prescription. -
C Uy oL, T SV ¥ s T e ‘
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. % If ;1 am not extremely. intelligent, but by constant -study and by choicé of th
' sunp'lest courses can barely approach let us say a B average, cin I stay abotlg
wo, - thé ragged edge in med' schbol, and can I survey, evaluate, and assimilate the
. ) flood of ney materials needed every year just to stay abreast of the profes-
, sion? We all know the person.whom these questions wash right over, and whd
- bobs up saying thdat the ambition to be a doctor has been the:central fact
of his ex_istence‘since age twelve, regardless. HNo ome can knock dedication,
-- . and some ‘pre-meds need more. But if you are not comfortable.withsthe answers,
to the-above questions;.your dedication may be mainly to yourself. The final
i _concern we are talking about is with the people or research you are-=to serve, .
) not with you., You should recall that in effect, these questions are ‘the-ones
'phe medical school admissions committee will beasking when it lqoks: at your
appl icatian. Seen in this 1ight, we think you are justified.to say; "If I
5 should get in, that is, if 1 have—the qualifications - I probably will,"

.

We think two other demons are worth casting ouf. One is the idea that a
medical school-simply lines up its applicants in order of overall GPA and /
admits everyone.down to a certain fixed cutoff. The other isthe idea that
_selection is mysterfous, inexplicable, or at least inconsistent. If either
were “the case, one would marvel at the schools_igvesting time, money, and
talent in faculty admission committees and officers to do such mechanical
jobs. This is not to say that scholarship-or academic performance is not
ﬁc:rcalcir{ﬁggxt facto;y.,. But]remg?_bgr th?t no one thing-in the total record,
/ X or anything else, is sensitive erou i
= o Soteibasis for th)é com?ﬁttee: e e oh 85 an, indicator to be the

To illustrate, we have asked the chaifman of the Universit. of Wisconsin
. o _ Medical $chool Admissions Committee to characterize the sejl(ection factors
. . .~ and process used here. (No other school wil] have an exact copy, 6f course.)
. PR B W
4 . . . -
SRV There will be about 40,000 applicants for the roughly .
.- ' . Y 14,500 places in .entering medical school classes in thé :
. Y United States in 1974. This ratjo of 2.8 to 1 gives a . Loy,
" *  much more realistic picture-of the competitive situation
= In applying. to“medical.school, than do the ratios of

Lo ' “". 8orl0to ] that may hold. for a single school. - The *
. ~ discrepancy arises becausé the averagé applicant applies
E ~ “to seven schools. . . T .

- " The Admissions Comittee of the University of Wisconsin
. * . Medical School.is primarily ‘concerned with selecting from . = |
.« "~ T%. odr approximateiy 1,100 appl_ic‘ants, those 159 who are most. \_
3 1ikely to complete medical school successfully,:and to make
* ‘good use of ‘their medical education. of “the 1 5100 applica-
tions anticipated, some 500 will be from non-residents.
. . Preference is given to residents so that the resident
' .~ .= should not judge his odds: by the large number of applicants.

R

Lo

-3~ The.processican never be carried;out without error, but
- .7, . it is certajnly possible todo better. thanimake merely
‘ - « . " -random choicés, We try to:usg criteria that hgve been
, ' shown-by past résearch to be:useful in predicting success -
. k : . in medical sghdol. ~ _. ¢ 377 - v .
_ - . The most important cri“térid‘ﬁ for admission is academic per-
T e . , -formance in collége, taking account of the general academic
el - standards of the icoTtege, of the difficulty of -the courses
- ’ taken, and of the trend“of the performance., A bad freshman
o ‘ . year may be mitigated by good work Yatér, Scorgs.on the ) <
. - o Medjcal College Admission Test.are next in importance, but .
‘ 4 - ’ ...  weskeep in mind ‘that, althgugh this test-is useful, it is . .
> N ' certainly not completely satisfactory. Evaluations by faculty .
) - . mémbers are always carefully ‘examined-‘dnd occasionally make. -
. - ~e * .a difference in our decisign, Sometimes ithey are decisive.
- . te . . Recommendations-from persqns Gther than JFaculty members.-apé . -
’ o . - " npot as. useful to.us. Unlike many other “Schools, we ask for -
- b R interviews with_an applicant only, if §0me-special problem — -
T * . . 7+ arises in the eValuationiof his records We arenot . . Yo
L - ™ .. “copyinced that the brief contact of .aninterview adds very
" much to the information contained in’an application. We:are,’
<0f course, always happy’ to:see @pgTjt;Za‘nts‘vﬁo wish™to. talk -

ST . . personally ‘to-ane-of us. ' JHL .,-
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. Ne do look for evidence of seriousness of purpose, comnitment
to medjcine as a career, and abi]ity to stick to business.
Therefore, we' may not accept an applicant who has a good
. . academic record, and good scores on the Medical College
s . Admission Tést, but who seems to us ‘to be very uncertain L
' about the direction of his life. Such a‘person is far tgo— - =~ .
. 1ikelysto abandon his medica] education-after he starts it

No one is denied admission because of race or sex. L e
~

- Finally, it is we]] to point out that. although” medical ; .
school is a step of the way to many different kinds of
very satisfying careers, it is not>the best place for'
everyone. There-dre other paths to both scientific ahd
humanitarian achievement for which many people are better :
.suited, The reJected medical school applicant will find !
that a great many of these are.still open to him. T

. Assuming several” things - i.e.. that.you are fairly consistent from semester
to semester; that you can do B and ‘better work -in your required pre-med
courses, that your work has been at a reasonably challenging level, that
your T scores are not disastrously low, and that your evaluations or
recomméndations do not make you.out a<willain, we can at least say this:
as your average rises above a 3.20, your chances for admission to some
medical school increase decidedly. As it goes below 3.20 the chances .
decrease decidedly, It is'not honest to try to sound more definite than
“  this. The average pre-med on the Maftisaon campis who was accepted at the .
UW Medical School for 1972 had nearly a -3.5 at -the end of his sophomore .
year, but stveral had GPA's below 3.00 as well. -
- Medical schools vary inathesamount of competition for each place in the class ;
i and in the precise emphasis they give to the various admissions factors, includ- ...~
o ing high marks.~ It. is immensely easier to identify this fact than to nail down
- . . the differences. Those students who do not present high qualifications for
admission should plan.carefully on where to apply. In most—cases—the applicant
only wastes his money and other peop]e s time by applying broadly. MNoflist
* of criteria exist for our nation's medical schools_and, in fact, .they change
‘somewhat :from. year to year. At the present time, competition is extremely -
keen at most schools.

~ - o , - L [Syndergaard and Tolch l973]
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ﬁSo; I'm é Freshman-—Nom What?n Thus reads the title of a flyer des1gned by the

UW--MSN.Residence Halls Student CounselllnggStaff Living/Learnlng experiences.‘,

- ] )

are not new to universities, and UW--MSN is not the first set-up such an ex—

perience for freshmen., However, since we are address1ng ourselves here to the

v,

. \———-—‘ o
decentralization of resources on oyr campus, we would be remiss not to mention

S e T . . T IR
« o

the role of the Residence Halls in the network.of programs available to students.

*
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The following passages‘fr

) . . . ) .cq . f

. the flyer mentioned ahove will givé an idea<of the

. L. b . - . * »
direction our dorm1tor1es&are taking to provide human resources for student

development:'
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.Just think, in a few short months you'll bera freshman at the .

University of Wisconsin-Madison. -

If you're like most of the-

. incoming studénts,

~you probably can hardly wait for August to

s my roommate and-I will get along?

’ﬁ: - upperclass or. graduate\student will res1de in the un1t as. House Fellow.

- ‘roll around. But thdn again, as a new student you are probably
"quite worried about a few things, too. Have you been asking
yourselfcany of these questions7 o '

I' wonder if
How do I

get to my classes? Will I ever get to know -

a professor really well? Will my grades be -

high enough .to get me into grad. .school?

Med. school? Law school? What am I going

to major in, anyway?..Did my high school -

prepare ‘me€ very well? What-do they -expect s

of me? What'll it feel like to be one of

34,000 students? And, what am I going, to

do with my life?- °° : S
~ et - .

These are questions that most new students ask themselves. = Some ‘

will get answeréd during the first few weeks of school, others not - .

until much Iater and after much anx1ety. Frankly, this un;versity .

.1s_so large that most of the orientation and advising, programs for

new students are geared toward ‘the masses of students and are there-

" fore not able ‘t6 provide for the individual. With exactly this

" problem in mind, we have beén working on an experimental program

for freshmen ‘living within residence halls which will begin th1s fall

We' res: inv1t1nggzou to;part1c1pate'

. The Goals. The overall obJective of the program is to prov1de the

participant ‘with the opportunity to develop and practice skills which

‘will allow him or her to benefit more from the remaining years of

undergraduate education. Each student will have the~chance to asdess

his or her own abilitieskin suc¢h areas as social skills,. learning skills

and decision making, and through d1scus51ons with faculty and staff members,

How am I going ‘to meet people?

P

A plot an indiv1dua1 course for continued development. .

N~
\~.' \ .
.

The Living—LearninggUnit. This\"ﬁreshman dévﬁlopment house" w111 be 1ocated
.+ 1in Mack House,_ part ‘of Kronshage “Hall. along Lake Méndota. Two floors till -
~ . house male. res:I.den’l:s,Q the third floor‘female. Separate’ fa0111ties are

provided on .each, floor,‘of course. AlI res1dents'w111 bée new be new_ students

sharing. the common interest of want1ng to part1c1pate in "this program. An

T ~ O

Among‘”he different resource personnel who will be very much'a pEYt of thlS

staff members from Career Advising, the Counseling Center,,Dean of Students
Office, and Residence Halls Student Affairs Staff Each student w111

.

/.

community will be professors from many different disciplines,. student servzeg\-

]




- T - . R T
] .have the opportunity to come to know many of these individuals on a very

. : personal basis.® They will visit the living unit frequently and serve

as advisers and frlends to 1nd1vidua1°res1dents.

.

The Seminars: -Once each week, for a period of - about 1 1/2 hours, the
. .| . residents will participate in a seminar to be held within the living
* ) unit. It is in this way that the primary objectives of the program
/ will Be achieved. The different topic areas to be covered include social
'skills, learning skills and decision making as it relates to choosing a
major and career plannlng The emphasis within the seminars will be on-
group members and’ resource persons sharing their experiences and individually
L 1dent1fy1ng strengths and weaknesses for which they will plot a.course for
) /'* further development. Among other things, the seminars will cover the
T / * following: ~ ° . . . .

- -
<
' . . . «

In addition to the pilot freshman.house described above,'the following are, examples

¢ I

of other houses already in existence or planned f07 the coming academic year:

'.-' . ,

"A Woman's House"

At a time when expectations about family and.social roles for women
are very much in question, a'maJor function of the university community .
should be to help its members/students make wise decisions based on
‘the alternatives now available.

-

‘

' t
We offer here suggestlons of the 1deas, issues, values, and activities

which House members would probably choése to explore together. Although
ﬁbbhg» ording could suggest a feminist inclination, that is not our intent.
L Raghﬁ 5 we.felt that gender would be the least common denomination of’
‘. allhthose involved and thus would prov1de a starting p01ne, if not‘a .
o focus, for,- learnlng together...

[

. N N .
- s . .

., The théee broad areas of focus would be: .
How Society and Culture:Afﬁect Us. . C
Here our concern would beyto examine what the traditlonal images of
women in art, literature, or politics have been, and how they continue
to affectfs today.. Some possible topics would. be: "Women in the Mass
Y Media™ or "Women in the Religious World" as well as "The Legal Status of.
Women An historical approach. could be used .with emphasis upon the ’
current and rapldly changing images and roles of woqen today. Such study
would he1p~us come to a better understanding of ourselves.

.t < . - X " .
R Life*StyleSQOpen to Us. - .o : oo L e
P ™ Y -
R‘?”' Here our goal would be to.help House partlclpants make wiser, more thought- |
T Y out decisions.about their lives and goals. Possible discussions or programs
@kqﬁ*. could center on the decis1on of whether or not to marry, the career options

b T -: ‘
A wi o
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open to women today dnd how to. decide on a career if desired, whether or

_not to have children, the sort of education to Pursue, . and perhaps an

examination of the. kinds of relationthips men "and women share in this -
'society——for_gxample in marriage, in dating situations, in friéndships, .
or in work s1tuations. T d

’

r

.LearningiTagether - - ’ Tt .

’ -

I ¢ . : : > . \
Under this rubric would fall the types of programs House residents could
undertake to improve,their function1ng in the moderw world. Included
‘might be programs 'such as assertlveness training, .a coyrse aimed at
improvement of study skills, a series on the functionlng of women's
bodies, human sexuality, and special health ¢oncerns, training insu/)
self-defense, and possibly a course teaching wise consumerism or’

handling of finances.

~

.

The forms such programs might take include book review discussionms,
sensitivity group weekends, guest speakers, films followed with dis-

cussion, dinners with faculty members or mini-courses taught by experts. -

. An effort would be made to integrate other residents into these programs
whenever possible. In’ addition, the House could centralize Volunteer
efforts for groups such as Women's Transit Authgrity, counsellng of

other women¥ or work in a day-care center. “
. .
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- "University Seminar -House'' . .- “

: . RN ‘ - s 2

. . ""’r\
i i -
%scrlptlon "An a11 male, all class house 1ntended for advanced
@ ’ ( ’ and highly motivated undergraduates interested in a ‘ -
. program which integrates the classroom experience and TN
Un1vers1ty ‘and Community activity,- Cultural, socialy

N . ) . personal as well 4s acdademic growth are encouraged through

a refgular series of smal% group sem1nars, dinners,

LT and socihl functlons._\k

X

.t

. _
. excursions,

e g ,
- <« . Rt

Ny K3 - ‘ B Y o ! . '
-Objectives: A fusion of the classroem experience with a program. . - P :
The*

s “w
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Implementatlon

~ e

Results:

. arts,

-

.addition,

designed tor augment and intensify‘this expetience..
brogram'ﬁlll take above average students in. the sciences,
human1t1es and’ letters who are outgoing and - - .
inqu151t1ve and eager to share their skills, knowledge
and experlences w1th .a re1at1ve1y small’ 11ving gtoup
The program will 1nc1ude weekly roundtab1e 'seminars"
featuring university professors, officials, research
personnel, and .the students themselwes. Topics will range
from social to purely academic questions and problems in

-

- which the University is (or should be) actively involved..

Examples: The :Changing Economy, The Future of the Un1vers1ty,
The University and Health Care Delivery, Wisconsin and ..
Agriculture, The History of the UW/Madison. Other sessions

" will be devoted to socdal issuks, personal development,

-study skills and resources. The house will encourage, in . '

.Sports, soc1a1,,and cu1tura1 act1v1t1es. !

Iy ’
N

At the end of the year the students should have a "better o

idea -and broad perspective of the University, the Community
surrounding, and their multifaceted endeavors. Residents’
should have gained . an 1ns1gﬁf$1nto the University as a

Viable organism of ‘activity and inquiry, and the important o

role they play in this process. They should share the benefit
of having spent a year with others who share a similar outlook,
and should have profited from the- -availability' of resources
and programming desigred ta encourage academrc, soc1a1 and
personal development, _ - ) - -
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"Desiderata'- R k/

"De51derata" is the title of the program because the program K
“involves both things needed ~- a more unified process of human
development, a moxe personallzed educational’ rience, an alterna-
tive living-learning enviftofment -~ .and thing fnted -- an informal:
living atmosphere, interactions conduc1ve to the' format;on of strong
1nterpersona1 bonds, development in extra-%cademlc ways, .

e he

In a tlme of rap1d change -~ forced change caused by‘a fantast1c

" technical revelation == man and his institutiofts are slow,to change.

’ un1ver31t1es) respond to change very slowly. °

T e

.

-

s

The reaction is seen most clearly on the college campus because "that's
.where it's happening, baby." Because that's where young people
‘increasingly happen to be. Becausg these same young people are in a

"middle world" begween the fantasy of childhood and the reality of :

ddult responsibility.' Because American educatlon is part_ of what they
q{ten see as a threaten1ng, fake, dehumanlzlng cu1ture.

If we are going to serve the needs 6f today's student :both society
gnd education wiltl have to change, But, although we live. 1n‘the midst
of rapid technological change, our social institutions (such as

v -
L -
-~

And so change is blocked Students see the blocks the mneed for
chahge and become withdrawn or hostile -~ are libeled "a11enated"

LY .

"troublermakers. i ‘ . \ RO A

o
s B3

It s a pretty bleak picture. Alienation and hostility brought on
by ‘tremendous technologichal change, impersonal lonliness, pressure to
conform and succeed, charging value conflicts; an obv1ous nded for
change, but blocks in the form of the Protestant ethic, our desires to
see our experiences repeated in the ,young, our. 1nte11ectua112ed formal
educatlon, our rejection of creat1v1ty, and our fear'that’ somg change
w1ll~lead't increased demands, slow this change. .7

L 4

Yet, slowly, there emerges. the(very forces which held hope for’
man and for education: f1ex1br11t§ and se1f-1dent1ty. > )

In the éonﬁusion_and change 1t,1s not the new generation that is
crumbling, ‘It is the absolutes, the attempts to achieve ceftaimty,
the traditional ways of do}ng things that are fa111ng. These "have
always failed and are tumb11ng faster than ever today. Today no person
who remains rigid can remain "adjusted.'"’ He or she w111 cont1nua11y
be subJected to mounting tenS1on. oo A

"‘N.

A more f1ex1b1e 1dent1ty is being formed i; must be’ f1ex1b1e to .
endure in our time, The roots we used, to cling to have not been 10st,
but are being outgrown gnd a new 1dent1ty, one whloh -is more adaptable
‘to change, 'is belng created, < : - Wt

PR

. Thus change is fordlng the, deveLopment of a more flexible self~
1dent1ty. "Desiderata," by unifying the’process of human development,
will .aid the individual in his genera1 process of growth and in the
more speC1ch formation of a flexible, healthy se1f-1dent1ty.

/ ‘ ~ ‘ F;(:) — D . (. :

..:-_64_ | - . ..‘. "l\ . . . >

Tt




; \\
.0, "%
This«is Linda G.".
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Hij; ®
_student sta ' s Ass1stance Center is an offloe manned by
“students ich- Er;zéde dl1 types of 1nformat10n about the.University
and community of'Madison. ‘People phone in their questions at 263-2400
'C nter At 420 North Lake Street, e

o '1‘5 ~y . "

i ers1t§'tules and procedures, offices,
and’ campus and communlty e We can® refer you, to agencies provzd‘ng .
sueh services as legal aid, psychiatric help,- V. D and abortion services -
and counseilng 3 co ‘ oL L ~ “ PR
.« -

Our up-to-date flles of campus and community-services and actlultles
keep us informed about what is shappening on campus and in the city of
Madison. :

r:questions immediately, we'll research the,

~ R
. » \ ‘ -~ NI
- -

~

A

. The Cénter also maintains current information on drugs. Our staff
- is trained to answef drug questions and makes referrals when requested
We _have a drug 1i 10 open to the publici You can get drug information
by stopping at ch(ozgice or .calling 263~ 1737. That's 263<1737, _ -
i ™~ .
The Campus Assistance Center also keeps housing information on
hand. Students, faculty, staff and others can stop at\our office to
" check through our llsts of housing vacancies., We keep clrrent lists
of rooms, house€s, apartments, short term hous1ng, and houses dand
mob11e homes for sale.. Coe . AR
o - L bt o
e = Funded‘by the University, th@”éampus Assistancé Center offers
i its callers and vrsltors=fr1endly Help fn an informal %ay. We try
*to be 1mpart1al about all information we glve out, We guarantee -
Vstract confldentlallty ‘to all who_use oiir serV1ces. - -

yj
. . .

. The Campus Assistance Center is open from 9-9 weekdays, noon-8 p.m.(
. Saturdéys ‘and noon to 4 p.m. Sundays. The Center is open during the
. summer but is closed dur1ng other vacation periods. Ifsthe Center is
closed When you call, you can leave a recorded message and we will tall
. you back the rext. day. oy -~ v | S

9'— B Tl . . .8
-

« .

i The Campus Ass1stance Center is located at 420 North Lakg-Street
next.to the UW-Extenslon Building. Our phone number 1s 263~2400.

.That's '263-2400. . P .

’
.

. L . & -
Bring your questions to us.a§We've got the answers.

~ ]
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s e THE QAM?US INFORMAT ION pRISIS ] —
v . There seems to be little disagreement. among college administrators
be. e

- that the grqwth of colleges and universities into huge organizations

has beeneaCCOmpanled‘by an urgent need for more and better communication,

Indeed, poor communications between the various elements of .the university
R community, is often blamed for much of the conflict that raged on college
o o . j canipuses %or the better part of the last detcade. Although this would

ot tend to oVversimplify a complex problem, there was and continues to be

e ample evidence to show that dlssemlnatlng 1nfor@atlon on such things
as college requirements, campus services, and recreational+and educational
opportunlties has been left largely toﬁﬁhance. "In every sphere of
modern life, the chronic condition is 7 urfeit of information, poorly
integrated or 1ost somewhere in the sygtem." (Wilensky 1968)

1 Students reflectlng on this sitpation recognlze that services are 2
. differentiated and, at tjthes, uncooydinated. Some students view this
state of affairs as-affecting fragmehtation of themselves as persons.
"The system" seems large, unresponsive, unconcerned, and incomprehensiblé
. Y as a. totality,, The institution is highly complex and the burden is on*
j the individual (in most cases) to take the 1n1t1at1ve 1ﬁ seeklng out
;fgﬁ - 1 the help or the, info¥mation that he: needs.
; : - - ., . Most people seek out direction from someone- who, presumably,
/ ' ) "knows the ropes." The guide may be a residence halls_assistant,
. faculty advisor, friend, teaching assistant, professor minister,
AL . parent, secretary, and so forth. These 1ndLVLdua1s fulfill a critically
important role in the helping process. There may,,however, be difficulties
. -~ at this stage. The individtial may have- to wait until the next available
S # office hour to sees someone. With such a large student population this
. ‘ .. may take days or weeks. In -addition, the complexity of the University
- ’ i{# 1is such that it is virtually impossible for one person to. be thoroughlx
familiar with all facets of the institution. The result may be, partlal
information, out-of-date 1nformat10n, or incorrect information. To Sl
the extent that this happens, the affected student-may experlence
anx1ety, frustration, and d1scouragement. -

. ST ‘ fINSTITUTIONAL RESPONSE -. :
Yo At ‘the University of Wlscons1n the Campus Ass1stance Center is o
striving to provide near 1nstantaneous information, ‘advice when appro-
priate, and if necessary,‘referral to" other campus agen01es fof students

and to some extent faculty, parents, staff and other, segments of the .

. ~"Un1vers1ty communlty. : . . ‘ .
S : ,
l ¢ T The.- CAC maintalns lnformatlon on a11 aspects of university llfe. .
) The service.attempts to have in one location all use ful written staté- Lt
. mgnts on toplcs such as academic rules and regulations, conduct rules - -
: .and regulaﬁaons currlcular 1nfqrmat10n draft information,. drug ) .

1nformat10n, s¢hedule -and ldcation of university and community act1VLt1es

¢ unlversltyﬂproceduqes and serV1ces. Individuals can telephone or ;stop .
- " by to obtain the thormatlon needed.; The serv1ce prov1des faetuaf
. -~ information, persoﬁally presented. ; o _ - N
- ‘ ° - .A"‘. E « . # P ,y.";
.= }; - S A e f oL ( o -
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N .
- n"ifﬁsf
: ;‘ . The CAC also serves a referral functlbn. An 1mportant pa t of
- the 1nformatlonal process is how and with whom.one should pursﬁ a . .-

N matter. Staff members making referrals outline ﬁlternatlves,pnd
S .explain procedures for making contact with the a propriate perSon(s) -
L "within an agency or agencies. The CAC also helps the 1nd1vadual
L understand the services provided and to form a realistic v1ew E 4haq
_he mlght -expect when making contact. . - * P .- i )
. . X s W' . .,x' 2}_ -, ;‘ ;-‘ ., »

, - The CAC is able to save the student many ttlal and error st p
g : many visits to secretaries and offices and the feeling of being / f. R
%, hustled from here to there. ' The 1nd1v1dua1.has the,sense that. therez.
) is someone who is directly concerned with hlS problems and yhq. i,
S " willing to help him seek direction in gaining help to solve‘these -
o ) " problems. ThlS makes remarkably easy the first Step of beginn1ng~to o
o cope with oné's difficulti®es. Staff members will research questlons*
, : they cannot answer from immediately available resources. :

» ,v";

P &
Rt

The CAC does not dup11cate ex1st1ng serv1ces.onzthe campus. The |
) CAC does help people to prepare to use helping .services more effectlvely
: The work of other agencies on the dampus is facilitated to the extent. -
* that they do npt .receive contacts which are 1nappropr1ate for the f;u .
purpose of théir agency and which they mus't either deal.- w1th in some '

i, RN
fashion or, more llkely, refer T . JRREVE T e
. " A, 7 L L AN
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THE WISCONSIN MODEL ~ °
o)

v

: o . . - a\ . ‘.%.;,;.; e J N
T > : The Campus Ass1stance Cénte¥: has beeﬁ; l,
oo . Of prime importance is the 1ocat10n .of the G ? ?
* : conceived, the Center ant1c1pated people'coﬁi 15
< telephonxng. Given that, we Wére%frylng tOﬂCO
> . effect of the 1nst1tut10na1 rmage ‘Uo ié
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R ., umSelect1v1ty in the choos1ng of; staff ha3xﬁgé%5 }nlmal Q ties - L
~ of experience at the Un1vers1ty, empathy with Ei\ éi.students and‘*’ R «
4 o w1llingness to do the job® Yere looked for. We anticlpated thatqexper- BT |
. ’ "“.ience would be the best tfaining device and consequentk% selecféd > : §
R ' horkers wha would be ava11ab1e for at least ‘two years% .. e |
- J
|
|
1
1
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) Several steps wete taken to begin bulldxng 1nformatlo'“f11es.
Unlverslty offlceS'were systematlcally polled - as to their student .
) ) servrce functlons names and ‘phone numbers of adv1sors,‘descr1pt10n N
Ea .. -of serv1ces, etc., ¢ - . -

. - . - - I
. - - . -
< - -e - - v . . . . . 5

- o The goals forythe 1nformat10n system are twofolﬁz One the - 3
: ' " system should be as complete and .comprehensive a. resourge for\student~ { 3l
oriented - 1nformat10n about’ the campu$ and community as possible. L
Secondly the organlzatlon'of the "file .should be so s1mple and 1og1cal
. P % as to facllltate 1mmed1ate retrieval of 1nformatlon not only by

experlenced staff but by newcomers to ‘the system. . . -

.

.y Tera »

o - 4. The concept of ‘the. CAC~prov1des a-mechanism through whlch ‘the . |
- . 1nst1tutlon can respond tQ both personal_and 1nst1tutlona1 1n£ormatlona1
' . needs of students. .The individual has .through one ea511y access1b1e,,
credltable resourae all of the informat)gn about the unlverS1ty that

oy 3
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.he needs’to deal with the institution. A$ a result of having this :
mformatmon and this help available to him,’ h'opefully students. will

‘be bettef able to plan wiser coursesdof action. aqxgmake‘nmre appro-
. priate personal choices. The Univefsity for 1ts "part’ presents a more

responsrﬁe 1mage to 1ts students ;” ‘ o .
Lol oo "
B /f Marglnal but important accompllshments of the CAC 1nc1ude providing .

_ulnformatlon to university staff regarding needs for new or expanded . .

. services for the Madison Campus; providing evaluative student feedback

. to ex1st1ng services; facilitating communication between organlzatlons
. offering service programs for the Madison Campus and communication
‘Between service agencies on the Campus and -in the Greater Dane County
area ; . . .

* i -
I -

N
»
1

:_‘ ’ The Articulation Médel e -
Y. - .“‘ - '

Decentralization of acadenic resources has been the theme of this comprehensive

-
v . ; <

descrlptlon of the many £a/ets of studgpt development dn the campus of the UW~-MSN.a
A,, t! .

Student and facuity ﬁeyelopment do not ‘happen, however, in a vacum without a

1 .
N %

cohe51ve force behlﬁd;tﬂem.;-ln the case of- the Campus A531stance Centet, for A
. ; PN

_a‘.x A ..;,."~.a~ -2 n

example,rpersonnel'from the. caé%us supportlve staff and students dev1sed a model

o - N

.
- » 4 193

]
for the dlssemlnatlon of 1nformation to st&ﬁ&nts, for referral of student questions

.

'r -
. - - .

and needs, and in the very broad,éense, for service_as a sort, of ombudsnian for
W s - AN . . ’

fﬁﬁe campus student body. ThlS is not to say that the Center was needed in the

= . .

.literal sense of that word: -to receive .and_ arb1trate complaants agaLnst the

" -

institution{ That would be entirely misleading. Howeve ,fln ﬁhe early stages
a ,~ 5’\~

. P . x
" — ot 1ts developmento some arthulatlon.or 11alson was needed tweég the vast
e . . “»?.: s
.
AU reSOurces of the 1nst1tutlon and the 1nd1v1dua1 needsgpf studen .-rThe(bampus
ek ’ 4 . Xt “ ~ "
2y e ] Assr@tance Center was instrumental i roviding that kutd
na L : P afise
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. In the case of dean's office personnel prev1ous job 'égperlencex&s Jgualky
] a requlrement for h1r1ng,*but as in other 1nst1tutLons, the Qﬁ#&icu}ar:gh'r%ttex_
: “ B R 33N Y Y-
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— and £1avor of academic adv151ng‘on the N campus have served to strengt len
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ca se of facult
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y training and development” we have already pointed out

s

x

‘o '

i
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£

that

-
.
~

hd .

tudent Development Programs, and even the Career AdViSing and Placement

K
L,

. '

ta add¥ES/th

’

ventures for student develoﬁment,

”which heretofore were the

: »

e have served the function of a dual role:

And, finally, departments have seen the need ,to establish

that of practitioner on the one’

We are trdining our faculty to provide resources

province of specialists in the various areas of advising

-

5

l departmental adVisors to complement the existing adViSing structures, and

In every case of institutional introspection, program development,

e

’

f
0
- ]
o

a method 6f communication of mutual objectives

-
. S

and an understanding of common student needs was foremost. in the minds of our

faculty and staff.

that all students are being senved by a varlety of academic personnel

One could call this anlarticulation model.

»

H ,

For,,to,ensure'
- {’

each

A .

’.

«
T

14,_,,

0.

and cooperative

program needs to be.closely linkeﬁ to all others.

) ~

That closeness is,ﬁhat
‘I

(I

.

) characterizes the close blend of purpose which is what students feel on our

N

.
. - “n

>

e network of awailable and accessible human resources across the campus. *

{

- 3

campus,- Even the faculty and staff, who have been involved in the process o

. N
= ~

., - .l?
student needs and developmené over as many as twenty years--thg staff of the
: - S . . : o . -

N -

Summér Advising Program, for example--attest to the campus-wide commitment to

N

student advising. . , . . T b

‘\\\\lculum(b

iaison- & ’

4 The on~campus needs of studeﬁts are handle

= T

geographically segarate and philo 9 h

by a,diverse group of persons,

%
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)
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cally ‘distinct by'Virtue of their specific

e

responsibilities and orientations.
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such a settlng, which “Ls not uncharacter-
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istic of a univers1ty of this s1ze,
A
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needtfocuses, as it should on the curriculunﬁhtsgﬂf.

\f'x"‘}.‘
into a curriculum is based on parochical needs or
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faculty and staff have strongly felt the need for a bioade

S
there sta‘need for a common bond
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\
say that the faculty prérogatlve to determine the currlculum has been pre~empted.

« -' N .

On the contrary, the faculty malntalns a conslstent control over the currlculum

- |

and its 1mp1ementat10n. Howovcr, this control, in 11ght of changlng pub11cs and

’ new student needs, has developed in tandcm with spec1allsts in curriculum articu-~
lation and instructional me thodology. : S

*
.
]

School/College Curriculum‘and Faculty Liaison

In 1971 the University of Wisconsin—;Madison hired a Eurriohlum liaison specialist.
* The”mandate to this person was to provide articulation between the UW--Madlson b —
’ ‘ - - : \N\
faculty and State high school teachers' between prospectlve ‘students and the

University; and between the University and State_agencies., Originally three

curricular areaé‘$%re included: English, forélgn 1angpages,;and;mathematics

0 - - .- - « 5
‘ B N R -
. - - - -
- - . ., o - & . B

' >
The unlqueness of this pos1tién and the development 1t has taken. 1n the 1nterven1ng,’
:”-( .

time are clearly in the breadth the_BOSltlon demands, and ln the foreSLgbt the'-

- - u AN e

UnLvers1ty had in plannlng for lncreas1ng d1scont1nu1ty between secondary schools

» LI - - -
« . >

and colleges--recently ‘attacked by the Carnegle Commlsslon on ngher Edqcatlon.

§ <

In Wlsconsln, the problem is compdunded by the recent merger of all State-soppor

1nst1tutlons of hlgher educatlon. Yetﬁﬁlhe Unlvers1ty of Wlscons1n--Mad1son hasv
\'(\k - : . “ - .

S ~ ;
taken the 1ead in developlng a contlnulng program for meetlng the needs of each.

L ¢ . 3z

N . . #a ° ,‘¥~ ,.‘,7', {
of .the seem1ng1y dlSparate groups anolved ln teachlng anﬂ 1eafn1ng.

- )«

telling the stor§ q& the Unlvers ty. On a 1arge campus, it was felt that bullet;ns,
) k . - .‘ N - t k,g.; e

‘brochnres, and catal/gs prepared fdr mass dlstrlbutlon d1d not meel _the needs oka_f,;

5 - -

- . p
prospectlve st:udentsjt.fa ‘nor thelr parent and couns

»

"

/ . - *x“:--.
‘aified at students-~readab1e and."relevadht

-~ R
< '\‘ ~ “.‘

'the state to explaln ;n l970s terms all

s'?; 2 < : > 2 V“_w‘}(
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.+ innovatives Facts as s1mp1e as what maJors exist, in al etical order, and
. ot - .
- o “" ' hd

what ‘kinds of‘Jobs students might consider W1th a given maJor wvere presented in

14 L . -

‘.

. ‘ simpla terms,

A second .objective was to 1nst111 in the faculty a sense for the needs of. the

v ( e,

¥

constituencies whom they'serve and with whom they work. .The focus 1s on serving

student learning.needs: the general student who is exper1enc1ng a chang1ng

“ . * ."'
Jteachlng-learnlng pattern dlfferent from high school, and the studgnt w1th a
K L v; isgdyﬁntagfd educatlonal background In the various curricular'areas—-broadened_

to 1nslude the basic sciences and the social sc1ences~—meet1ngs have been. held _
- L]

with "user departments' to help faculty-members understand the place of the basic

. : 7 -?-‘ ) ' . ) - ‘ .
curriculum in their departments as viewed by other departments; students W1th

. . N

- educatlonally d1sadvantaged backgrounds have met Wlth professors in cand1d

- .
2om

exploratlons of the realltles of the problems they face, Professional staff

~ ~ -

members hkave attempted to br1ng together d1verg1ng needs phllosophles and .

o -
e - .

oplnlons among the faculty in.an attempt to understand what role undergraduate .

- Sy o~ ”.. .

1nstruct10n p1ays in a large. un1vers1ty. Plans for the future 1nc1uded sessions

v e

» -
- - -

ductlon to the 1nstruct10na1 resources avallable to the faculty, and eventually,_

- . . . 7, o L » N h

e . - T e <

faculty drientation on a;regular basiss R or

» . . - B - - . P > “
» . v " “a - - . - - ~ .~.v * - 4
- . . [ : . %. .. ~ . . - -
. .. > -

.~ .

The pr1mary obJectlve of curr1culum 11a1son has been the outreach effort' Br1ng1ng

o

‘e v 4,%«- - -

v, ?

- together UW--Madlsoh faculty members and State teachers 1n ways des1gned to promote

PES - AV

A "~ - e - =
A T . L <, . . x
N -

. communlcatlon. On the most superf1c1a1 level s1mp1e, cand1d communlcatlon about

. - L. .-,

the curr1culﬁm~for undergraduates on th1s campus has been communlcated to State

- - -
" - . ., x -

- . :. ) "')‘ . ca L . - . ~ - -

teachers Lnﬁrqgular newsletters. On-campus conferences in currlcular areas have

«s

]

-4\ B B . i . .

beenQ%eld and more are be1ng planned Cooperatlon between faculty members in the °

X ":;‘ dlﬁferént units of’the Unlverslty System has been 1nst1gated and encouraged by
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on sen51tlzatlon of the faculty to the needs of undergraduates, a clearer 1ntro- A

. QW--MadJson faculLy and admlnlstratlve personnel The State pepartment ofggublic'
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Instruction has provided assistance in understanding and reaching Sfate teachers

- , . ¢
- N

' . v - . .
in curricular areas., Curricului Liaison personnel have attended virtually. every

.. ' - R

professional meeting open to SLaLcFES'QQQrs in Wisconsin with the objectlve of - .

’ .

meetihg them\on their own turf, VlSLbl]LLY, regionally and natlonally, has become

- - Tt Al o

Y

v

another 1mportant goal The onrning pProcess of arLlculation‘between thig'University,f

State high schools,_and slstcr cnmpuscs has”’ by no means ended. At this time,
’obJectlves for the future are belng osLahlehod and plans for new ways of

commun1cat;ng and brlnglng.teachcns; or1nc1pals school boards, and communities

into touch with UW--Madison are»being proposed.
< .. ¢ , . N

~
*

P N

%

Among the projects already in the implementation or planning stages are:

« 5 . X . .
" (1) presentations ‘to the State Prlncﬂ“%ls and Admlnlstrators, ’ ;
» . (2) communicdtion of student performance patterns and enrollment stat;stlcs . .

to high school curriculum supervisors 2and departmental chairmen;
(3) cooperatlversponsorshlp of on~campus academic sympoSia with T;tle III

e . ESEA (federally-funded) hlgh schools in Wisconsin: . o
. ) .G scholarshlp as51stance based on merit for these students who demonstrate .
T L supetior ablllty in specific dcademic areas;’ : |

- "(5) summer workshops for teachers and counselors in areas related to the
. changing needs-and -eurriculum for undergraduateS' - s
‘ T (6) coopérat;on_mlth_tbe schools on matters such -as early entry and hlgh j
- . -+ school credit, for work carried.in college' . .. N »
T\""T/, . (7). construction of.campalgns to educate and sensitize parents, cOmmunlty N ’
. .. .groups,.and State agencies to -the lmportance of the UW--Madlson as a S
- - _resource, for all the State; T
i _-,(8) “ekchange teachlng between high school'teachers and*ﬁW--Madlson faculty '

. - 7. in the.''skiTl" .areas; - .~ ‘ : T
. ) .,j ___(9) "hot 11nem communications between. secondary school pr1nc1pals and "
© adm1n1stra§ors and UW--Madison faculty. for problemesolving and advice; .

(lO) preparatlon of,publlcatlons on faculty Yesearch interests and texts
- q;vrrently.ln use in the “sklll" courses, “for the lnformatlon\of hlg%

h T .‘_schoof colleagues,r P R ‘
i (11).. and more 1nvoIVement in the process of artlculatlon by undergraduates .
" ... - “ who are being trained to teach-and cgumsel in the.secondary schools: =
. . ... _teather and counselor tralnlng rev1s1on and emphasls on the needs of )
P A atheJOS Tl , N T ", a0 .
D T S S . \\ Tl I ol
{-y»- ] The Unlver51tygo£ Wlscon31n-~Madlson believes that thlS, new mult1d1mens1onal

- . . - - - “als.

v . . » . .~ -

program lel eventually solwe many ef the problems Wthh face the large unlverslty'h

)

L~ .- +
~ - -y .-

- as- 1t tr1es to relate to the needs of 1ts own students and colleagues.“ A.Student/‘
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.to the concept of curriculum and faculty liaison and has lent its support and

personnel; and the Office o#f bndergraduate Orientation (formerly High School

XBgiversity faculty, its students apnd administration, and the people of the State

and in the liaison between the University and agencaip and publics outside the

N

Relations) has been .indispensable -in offering its eonrtise and contacts throughout

the State to the end of providing understanding and communication between the

of Wisconsin. - ‘ ' - ’ ‘
“‘{Bosw\rth and’ Mathews, 19731 - -
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. : Choices: A Copsumer Agproach%( .
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In the process of articulation between schools and colleges pf the University,
- - \ ’ ‘.

campus, it'has become ‘clear that what onée appeared as two—distinct needs--the /
R L N .
first to support students once they are enro}led and the second to provide adequate
. T © - |

information for students, pre-college adVisors, and staff--is now a more inter-
- - ¢ »

related single obJective. Among the pro;ects currently being studied and , some
in;the early’staées‘of jmplementation are the_lelQWing:v B . '
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lg. Evaluation‘of.publicationfcontent and‘distribution.*
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" For.over a year, a speCial committee has been meeting With i

fadulty n€mbers, academic.advisors‘and'members of the canpus administration
- . . - - ._-\_‘ . _}v N .

tb review thelform, distribution aﬁd'substance of campus publications, e.g., |

the school/cdilege Bulletin and others. ﬁeﬁiew_of cambus publications for ) :

«;«.»ﬂ'.
e, o

onecampus.use o£f—campus u e, and for the needs of different publics at
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‘sgecific,times forispecific purposes, isPespecially imgort%gt as attempts
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are made to revise the publications to respond to new information needs.
O L L AL 1" P ] R " . . .-

Several subcommittees were app0inted one'of'which was to'determinewthe
. * e ‘

,natur@gand extenb%of the use, of school/college bulletins by off~campus

- P . . « . -

+. pu biics, to determine those aspecLs of the buldetins that were deemed use~_ o
»' -~ - “ \'” . M . . . [ % ;
ful and important for o££~campus users, "and; to make recommendations on how . :
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. oﬁf-campus users could better and more effiCiently be served through Uni-
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verSity qulications. The report of this Subcqmmittee has been submitted
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A réport Beflecting the information needs of prospective students, currentiy

. , . R - -

enrolled undergraduates,. the teaching faculty, and academic advisors ‘is now

- be'ing compilea. ' ' : ‘ . . - " )
h . ' ) “ ..

2, Revision of high school‘feedback‘report.. 7 ' 0/41~ 2t
This report is in the process of ‘redesign. It was originally intendedlto
- 3 . T

have descriptive and diagnostic value for high school administrators,.cur:.
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riculum coordinators, teachers and counselors. It is now apparent that the
~data can be formatted to provide prospective studedts with realistic decision=
. . ’y . .
. making information based on prior peer experience, and to prepare our academic

advisors for the needs of subsequent entering students., e SRS

The»report will yield comparative agéregate‘performance information of
o éi'. SgydEnts from a particular high school with the total freshman class:
o . ~ . - o
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A Perfﬁrﬁance in selected introductdry courses. in English, mathematics, foreign

",language, science and social science will be focuded on. Further., comparative

[} . . - . i . ‘

o % . : . . 3 re - . )
information coyrelating high school course performance, rank-in~class, T

placement tests and performance in the first related course in college will~

3 B - LI . . ‘ ., .
berpresented. The‘report is Hesigned,ﬁo.include annual information for each..
enterlng class as well as cumulat1ve 1ongitudinal data.‘ Thls approach - @

o

" w111 allow for a pattern analysis of performance and areas requ1r1ng currlcular

edagoglcal rev1eﬁ T ﬁﬁ%' S ‘ - ) &% <

i . thls should serve .as a more rellable and va11d base for students to
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, .3, LiaiéOn wmth students and thelr adv1sors at two-year campuses. ’ -
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the, Unlver51ty Center System (fourteen two,year freshmen-sophemore Centers) S

" JL., has beern 1n1t1atcd thrs year. Thls programmlng 1nvolves students at another -
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important point of transition. A system for reporting the performance of
P . m 1%
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* transfer students from the Centers will be develdped. . s .4
b \ .(“_ ¥ \ - ‘ < .
. . .« This descriptive information Will be augmented by student perceptual surveys

M .-

conductcd at thes Centersy and’ upon the students transfer to this campus.
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A useful’ form‘of the“information would be made available to high school
- ‘ >3 . A'

;students.. This work is assufed Ehrough a recent joint research agreement .
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reached by the Center and campus staffs involved in institutional research. e
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#  These efforts are solid evidencé of the campusmcommitment and capacity for providing

relevant information to prospective students and their adVisors. Yet we can see °

- >

. gaps in our overall information‘programg
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1. The information prbvided to prospective students 'has been selected by the . >

univerSity on the assumption that it is ghe information most relevant to

. prospective students. . e R -

o - 2. The information, especially publicatibns, focuses on the static acadmic
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characteristics of the university--adnission requirements,
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interaction, academic adViSing 7’\P"personal counselling, soCial climate stddy

: . - . - . .
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demands, etc, . S - T e
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T . 3. The information about the academic qualifications and performance of . students

o ?has typically been proVided to adVisors of students rather than the student(f - y

v . S . ~ K v . : e [N

.\Lhemselves on the assumptio at it needed profeSSional interpretation
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4. The information has not’attempted to tap the perceptions of currently én~

e
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. rolled studcnts about their experience on the campus or the Qercegtions

~ - . v -

o Qf_EEEQEELEE abOUt therr evaluation of Lheir experiencg although students ST o

et L. - :xnr e

: ‘ ",have been surveyed about the information aﬁajlable to them when they applied )
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5. The information has not addressed the informational needs of parents and

S we know parents are often influential in college choice, : S s

6‘. The information has been addressed primarily to prospective freshmen-while

prospective trarnsfer students have been somewhat negléected., e
o N ) . - " [Wilcox, 1975]
. < * ) , ' . R . “
‘ _ The "Decenter": In Conclusion: .
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N It should be clear from reading the above pages that the UW--MSN--at once by

necessity, at once by desjign--is a decentralized campus. Are there disadvantages .

to being s0 disparate and decentralized? Of course; but the productive, integrated
- 0. ‘. -" )

vehicles for meeting student needs in the areas of agademic advising, counselling,
B . -’. ‘.‘_» - ‘{‘

» . - " s 3 * ‘ ¢ N . 3 .
and development are in constant contact._.It is the people themselves, 1nclud1ng g
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the students, who mak& this klnd of _system work. And, hav1ng separate d1st1nct 4

A ' ‘ . :

mlni-centers Whose functJ.ons are dJ.fferent or spec:Lalrzed makes it even more é
pOssxble to exchange ideas and to plan for cooperatlve programs for students.
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By decentrallzatlon and "forced“ cooperation,, the faculty and staff tend to become

. ren -

less myoplc' they tend to:see the needs of a large, d1verse and complex campus

» .

aw v

« in a broader context; and they tend to work all the harder to make every 1dea

‘ .. S :.\. o E
__count, sharlng each with their colleagueés and w1th,students; 5 on
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. Just as the pre~business student is adesed by a "bus1ness adv1sor,' so is he or

.
': she counselled by faculty in englneerlng, agrlculture or thé liberal arts,fand
so is he or she éSSisteﬂ by a Campus Ass1stance Center, poxntlng out d1rect10ns--.
. even llteral d1rectlons--to the,many avaflable and valuable resources of the
o L e P - L) Lo
) campus. To return to one program to which we have referred several t1mes, .the
) B S 2T R T : s - .
Summer AdVLs1ng Program is llkened to a "famlly of persons who come together e
.

- «-u

L from all parts of the campus (we even have a h1gh school counSellor serVLng on

- - -4‘..;,, . s *

ato

our Summer Adv151ng Staff') to meet the common obJectlve of a decentrallzed campus. R

-~ . . . © e . A

s R .- .
o0 .y . ey S
%

"\»-;" . ) ‘ ] . " . |
the needs of students. .It s our conviction that'thegstartlng point of a student’s o
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cdreer is, perhaps, the best place to set the stage for a university community’
‘ i “ - . .
: ; {
- which unites its resources, rather than scattering them to individual units )
N \ - . e i ) ) -t . . . . } . <
- who rarely have the opportunity to interract on issues which affect all students. g
L/ . .
" .+ 'And, in the students' interests, isn't it really a good idea to bring things
together because they are separate, rather than remain consistently together-on’ 1
only'on%‘éingle track? _ ) ‘ * o,
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